he three trainings offered in Module One focus on information, skills, and

strategies for better parent engagement. The trainings are designed to

build an environment where participants feel supported in learning new
skills and information through the opportunity to discuss their day-to-day experi-
ences in Head Start. These trainings incorporate a “workshop feel” in which all
participants are encouraged to reflect, to connect what is meaningful for them,
and to grow.

The goals of Module One are:

The Benefits and Challenges of Engaging Parents: To increase awareness and
knowledge of Head Start staff about tools for successful parent engagement.
Perspective Taking: To improve participants’ communication and problem-solving
skills by broadening their understanding of different perspectives and points of view.
What Is Depression? 1: To offer a context for increasing knowledge of signs,
symptoms, and concerns regarding depression.

The individual or team committed to leading these workshops should understand
that they may encounter potential obstacles and/

or resistance from some participants to these

trainings, as the topics to be discussed can inspire

very strong emotions. Each topic is presented in

a way that provides guidance for managing such

situations to encourage learning, open communi-

cation, and safety for participants.

The order of the trainings allows the training group to work on the broader goal
of engaging all parents first. This sets the stage for the more complex topic of
depression, to be discussed after a level of skill and trust has been established.

The Introduction to the Modules is a resource for Workshop Leaders, offering sup-
port in facilitating successful trainings. In addition, each training outlines goals,
objectives, methods and content while also providing points of preparation and
reflection for the individual or team responsible for leading the training. You
will find a Workshop Evaluation at the end of each workshop along with a list of
other Family Connections materials that can provide additional support to the
workshop’s topic and themes.



The Benefits and Challenges
of Engaging Parents

While early childhood professionals are expected to communicate with parents, few are actually
trained to do so effectively. This lack of training can create a significant gap between professional
skill and program need and, in turn, can foster frustration and tension. This training topic offers
a starting point for staff members to air their concerns so that strategies may be provided in a way
that recognizes these real challenges and successes.

Goal To enhance the strategies used by Head Start staff to engage parents in a professional manner so
that families might reap stronger benefits from the Head Start experience.
Objectives Participants will:

Method and

Content

P> have a greater understanding of the challenges and benefits of engaging parents within the
Head Start environment

P> be able to recognize how depression can affect a parent’s ability to engage with Head Start staff
and how that can influence a staff member’s view of that parent

P> gain practical strategies to employ when trying to engage parents

P become more confident in reaching out to the parents with whom they work, and learn more
about the resources available to families in the program

This workshop has three distinct sections, each designed to build on each other.
P> Exercise One: Reflecting on Our Work with Parents

P Exercise Two: Using Responses to Discuss the Benefits and Challenges of Parent Engagement

P> Exercise Three: Sharing Strategies

Exercise One provides participants with the opportunity to reflect on their experiences in working
with parents. In Exercise Two participants are encouraged to discuss the challenges and benefits of
making meaningful connections with the parents from the families they serve. In Exercise Three,
the group will have the chance to discuss strategies for engaging parents and the real-life chal-
lenges of using these strategies.

Throughout the workshop, it is important to emphasize how our own behaviors and attitudes can
affect those of the parents we serve.

The Benefits and Challenges of Engaging Parents



Getting

Started What You Need:

P> This workshop has three distinct sections, each designed to build on each other.

P> A training space large enough to accommodate the members of the training to participate in
whole group discussions. For large groups (e.g. more than 20 participants), you may want to con-
sider including 2 workshop leaders to help manage and respond to participant needs. For more
information on considerations about Group Size, see the Introduction to the Modules.

P> Seating for your training group.

P> Five large pieces of paper and a way to hang them on the walls of the training space.
P Markers for everyone participating.

P A training packet for each participant that includes a copy of:

» Handout 1: Strategies for Engaging Parents
* Workshop Evaluation Form

Preparing the Workshop Space:

P> Prepare the training space by positioning chairs so that the participants can begin as a large
group, and then move easily into smaller groups for Exercise One.

P> Place a training packet on each chair in the room.

P> Prepare a large piece of paper entitled “Parking Lot for Ideas.”

Parking Lot
for Ideas
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P> Prepare four large pieces of paper with titles (see below).

Working with
parents is hard
because...

It's easier to Talking fo parents Making a con-

work with parents is difficult when... nection with par-

when they... ents is important
because...

Introduction to

the Training

P> Display the large pieces of paper so that the whole group will be able to see them and the
Workshop Leader and participants can write on them easily.

P> Markers can be set out in front of the papers or given to each participant prior to the exercise.

Workshop Leaders are encouraged to use their own words to introduce the training. Some key
points to consider are:

P Welcome the group and review logistics — general agenda, time frame, when to expect breaks,
materials, sign in sheet, etc.

P> The topic of this training is “The Benefits and Challenges of Engaging Parents.”

For example, you might say:
"Working with parents can be both rewarding and challenging. Today's training will
provide a chance for you to discuss some of the feelings you have when working
with parents in various situations and some strategies to support the parents you
find tougher to reach.”

P> Describe the objectives of this training:

* To help you gain a greater understanding of the challenges and benefits of engaging parents
within the Head Start environment

* To gain practical strategies to employ when trying to engage parents

* To become more confident in reaching out to the parents with whom you work and learn more
about the resources available to families in the program

P> Explain the “Parking Lot for Ideas” sheet as follows: during the training, if a question, sug-
gestion, or concern unrelated to the training exercise, but related to the topic is offered, the

Workshop Leader will record it on the “Parking Lot for Ideas” sheet. Refer back to these ideas at
the end of the training for further discussion as time permits.

P Review the Training Ground Rules, a short list of statements (listed below) intended to promote
a safe, positive environment for all participants. These can be printed on a piece of paper for all
to see, but reviewing the rules and asking for the group’s agreement, is the most important step

before beginning the exercise.

This exercise gives participants the opportunity to reflect on their experiences with parents and
share their own thoughts on what has made those parental interactions both challenging and
meaningful.

The Benefits and Challenges of Engaging Parents



Exercise One:

There are no right or wrong answers in any of the activities we will be doing today. Everyone’s
opinions and feelings are respected here.

One at a time. We want to hear what everyone has to say, so it is important to remember that
group discussion requires strong listening skills.

Learning takes time. We will not rush one another when trying to understand and participate.

Maintain confidentiality. While sharing our experiences we do not need to use names of chil-
dren, parents, or staff.

Reflecting on Our Work with Parents

Begin Exercise One by reading aloud the statement on each of the four large pieces of paper:
* “Working with parents is hard because...”
* “It is easier to work with parents when they...”
* “Talking to parents is difficult when...”
* “Making connections with parents is important because...”

Instruct the participants to think about their own ending to each of these phrases. Ask the
participants to walk around the room and write their answers below each statement.

This exercise allows participants to share their prior knowledge, concerns, and perceptions with

the Workshop Leader and with one another; all participants should be encouraged to provide
responses and to be candid.

Encourage participants to add their response even if that response is already written. This way,
it is clear that a particular response is on the mind of more than one participant.

Workshop Leader Strategy

You should be sensitive to the needs of the group and be prepared to encourage positive participation from all
attending. Here are some tips for facilitating thoughtful discussion.

e Depending on the program, this type of training and discussion may be common or very rare. Keep in mind the
amount of experience your participants have had in sharing their views with one another in a professional group
setting. If they have had little practice before this workshop, they may need reassurance from you that the training
environment is one they should trust. Refer to the Training Ground Rules as needed to maintain this environment.

e Some participants may be unsure about recording their thoughts and feelings in a way that everyone can see. If
you find some participants attempting to “sit out” this part of the exercise, encourage them in a playful but gentle
way. For example, you might offer them a marker and stress that the exercise “just won’t be the same” without

them.

e Anticipate that some participants will voice strong feelings. This should be expected because getting in touch
with one’s feelings about the professional process is at the heart of the exercise itself. Make sure participants share
their opinions and experiences in a way that is respectful to the professional environment by making reference to
and enforcing the Training Ground Rules. This is one of the most important responsibilities you have as a Workshop

Leader.



P> After all participants have contributed to the statements, the group reconvenes. Review the

answers aloud, sheet by sheet. This is an opportunity to ask for clarification. Note the range of
response, ask for any additions, and suggest responses not noted — especially if they represent
known experiences in the program.

P> Table 1 presents examples of participant responses and themes to develop.

Pulling things together at the end of the training is an important step for everyone. As a workshop

gets close to the end and people are feeling tired, it can be tempting to skip this part. Let people

know that you will get them out of the workshop on time, but want to take a few more minutes

to wrap up the time you've spent together.

Table 1. Sample Responses for Exercise One

Response Categories

Examples of potential responses

Themes for workshop leader to
develop in the discussion

“Working with parents is hard
because...”

® They are in denial

¢ They don’t want to talk to me

® There is no trust

® They are sometimes from a very
different culture

® They are under a lot of stress

® There is no time

® They are avoidant

e We do not agree on what is best
for the child

This prompt encourages participants to
reflect on the challenging aspects of
working with parents. Some participants
may have strong feelings on this topic,
but little experience in discussing it.
Others may feel shy or concerned that
sharing any difficulties may label them
as “negative.” By acknowledging this
prompt as a jumping off point to further
discussion of strategies, the group is
supported in feeling their responses will
lead to a productive outcome.

“It is easier to work with
parents when they...”

e Want to work with you

e Trust you

e Know you care about their child
® Smile

e Are pleasant

® Speak the same language
e Are open to suggestions
® Take responsibility

e Say hello

® Volunteer at the program
® Pay me respect

This prompt pushes participants to
acknowledge what parents do to con-
tribute to and encourage success. A key
point can be made by pointing out that
Head Start Staff can contribute to how
comfortable parents feel by doing the
very same things listed as responses.

continued




Table 1. Sample Responses for Exercise One...continued

Response Categories

Examples of potential responses

Themes for workshop leader to
develop in the discussion

when...”

“Talking to parents is difficult

® They are hostile

e They ignore what I say because I am
not a parent

® They rush in and out of the classroom
without saying hello or goodbye

e We do not speak the same language

® You don’t know the parent

e You are in the classroom and trying to
watch the children

e They yell or curse

e They are shy or unresponsive

® They won't believe what you say about
their child’s behavior

e They don'’t trust you

e I am preoccupied with something else

This prompt asks participants to reflect
on especially challenging interactions.
Drawing special focus on the ways in
which parents have contributed to these
difficult experiences can inspire strong
emotions in some. Others will be able
to consider what they themselves have
done to make communication especially
unproductive. A key point is to encour-
age participants to consider what both
parents and staff members contribute to
any interaction.

“Making connections with
parents is important because...”

e The parent is the child’s first teacher

e It is what is best for the child

e It is the only way to connect school
and home

e Tt is a goal of Head Start

¢ They need our help

e They have issues that affect their
children

e Tt is the best way to build trust

A key point in this and all the prompts is
the important role trust plays in parent
engagement. Emphasize that trust can
best be inspired through positive interac-
tion, providing a foundation for all other
work with the family.

Exercise Two:

Using Responses to Discuss the Benefits and
Challenges of Parent Engagement

Exercise Two provides the opportunity to reflect further on the responses shared in Exercise One.
By paying close attention to the themes that emerge from various responses and the responses
that carry stronger emotional content for the group, the Workshop Leader can encourage deeper
questions and more specific comments regarding the important contribution that participants can
make in the success of parent interactions.

P> Use the responses as a “jumping off point” to ask questions that encourage reflection and

discussion.




Workshop Leader Strategies

Here are some examples of discussion themes you can initiate by using common responses to the Exercise One questions:

“When we say that parents are in denial, what does that mean? What do parents do that make us think they are
in denial? What might make a parent behave that way?”

When a staff member shares a concern with a parent, the parent might deny the concern, seem to have no feelings
about it, or even seem resentful or agitated. Responses such as these can be the worst-case scenario for some staff,
leaving them feeling frustrated, ineffective, and unsure about what to do next. By asking participants in this training
to imagine what might be contributing to a parent’s response, they are being invited to consider important elements of
parent communication, such as how a parent is given information, who is present when this information is given, and
how a parent’s response might indicate that the parent needs more time to consider the information.

“When a parent acts hostile or withdrawn, how does that make us feel? What does it seem they are saying to us?”
Participants may say “nothing a parent says bothers me,” yet this is rarely true. Sometimes it is difficult to separate
how a parent feels from how he or she feels about us. Everyone needs a reminder now and again not to take parent or
even child behavior personally. And yet, acknowledging that a parent’s behavior might discourage, anger, or frighten
us can help staff members understand how their response to that parent might be affected by those feelings. This also
is an opportunity to describe some of the basic symptoms of depression (agitation, withdrawal, lack of communication)
as a kind of bookmark to future trainings that will highlight this information, while pointing out that one might not
understand all the reasons for a parent’s behavior.

“Sometimes our status as professionals - whether we are or are not parents - is questioned by the parents we
serve. How many people here are parents? How many people are not parents? How does this affect our work?
Does being a parent make it easier to work with parents? What do staff who are not parents bring to this kind of
work?”

By acknowledging that the line between “Head Start staff members” and “parents” is often an artificial one, partici-
pants are invited to talk frankly about how these roles compare and contrast. Participants who are not parents can
share their concerns and questions regarding their experiences. But the central message should be that the group must
consider that when they are talking about parents, they may also be talking about some of their co-workers.

“How can we use these ideas about the importance of parent connection? Let’s consider how to use these points
as our own strategies for putting parents at ease.”

Many participants will know the “right” answers to the prompt asking about the importance of a connection with par-
ents, but few will have had the chance to discuss these answers. This is an opportunity to use those answers as a way
of understanding strategies. For instance, if we really believe that improved communication with home might create a
better experience for the child, then we must be willing to try many methods to make sure that communication hap-
pens - and not give up after one or two attempts. This type of discussion can move the group along to thinking about
action and the steps necessary to get to that action. Review the responses to the prompt “It’s easier to work with par-
ents when they...” and ask participants to consider how they can incorporate these points into their own practice. For
example, acknowledging how a parent’s positive expression and body language can influence the ease of communication
is an opportunity to draw attention to participants’ awareness of the nonverbal messages they give parents.



Exercise Three:

Sharing Strategies

Exercise Three gives participants the chance to review and discuss positive strategies for engaging
parents.

P Draw participants’ attention to Handout 1. Review and discuss the strategies it describes.

Workshop Leader Strategy: Using the Handout Material

P> Handout 1 offers 11 strategies to use when working with parents. You should integrate
this content throughout the training and also go through the strategies point by point at
the end of the training.

P> It is important that participants also have the opportunity to ask questions about these
strategies. You may choose to:

e ask participants if they have any questions throughout the training and offer answers
immediately

e ask participants to hold their questions until the end of the training and then respond to
them during a “Question & Answer Period”

In any case, participants should leave the training feeling as if their questions have been
answered.

P> Participants may feel the need to discuss specific parents. While this kind of experi-
ential learning should be encouraged, you should remind participants that names and
details identifying a specific family should be regarded as confidential material, and the
sharing of this kind of specific information must be in keeping with the program’s
confidentiality policy.



Handout
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1. Establish a friendly relationship with parents, even if it only involves smiling and saying
hello and goodbye.

2. When you need to talk to a parent about concerns regarding his or her child, start by mention-
ing some of the child’s strengths and the parent’s strengths. Be authentic; mention exam-
ples of strengths and weaknesses that you have observed.

3. Try to find a common goal, possibly the well-being of the child. Remember, parents want to
parent their children well. Everyone at Head Start, parents and teachers, truly wants the best for each
child, even if he or she is overwhelmed, exhausted, and/or angry.

4. Plan ahead. Spend some time thinking about what it is you want to say to a parent, especially

when sharing difficult or sensitive information.

5. Carefully choose the place, time, and manner in which you share information and ask
questions of a parent. If you are angry, busy, or scared, do not approach them; think about the best
time and person to approach the parent. Another person at the Head Start also can speak to the par-

ent.

6. Consider parents’ confidentiality when deciding to talk to parents about concerns. Choose a
time and location that is comfortable and private.

7. Remember: YOU ARE NOT ALONE. Reaching out to parents who might be depressed is a group
effort. Do not forget to seek out support from your colleagues, including your supervisor, team mem-
bers, and available program consultants.

8. Avoid interpreting parents’ difficulties as a personal affront to you. Remember, their
behavior is about them, not you.

9. Try to really listen to what they are saying and communicate back to them what you perceive
without blaming them. For example, if you are concerned that the parent is impatient/overly harsh
when dropping off his or her child, you can observe, “it can be frustrating to get little ones out the
door and across town.”

10. Respect parents’ needs and timing. Do not give up hope or get discouraged or angry if your
suggestions are not followed. We all have our own timing; sometimes your suggestion might be a seed
that is planted one day, takes root, and blooms many months later.

11. Reflecting on your feelings about working with a parent can help you be more profes-
sionally productive. By acknowledging the emotions that come up during parent interactions, you can
focus on how to contribute positively to the engagement process.



Wrapping Up

1. Review Key Concepts

P Acknowledging our feelings about working with parents can help us move from a personal
reaction to a professional action.

P> Special attention paid to consistent communication practices can have a positive effect on
parent relations.

P Teamwork: Effective parent outreach takes more than one person’s efforts.

2. End on a positive note. Remind the group that this workshop is a first step in supporting
the social-emotional development of the children served by the program. Encourage participants
to use the exercises as a way to rethink their classroom practices and encourage supervisors to
continue checking in with the teaching teams about the strategies proposed in the training.

3. If time permits, review some or all of the comments written on the “Parking Lot for
Ideas” sheet posted on the wall. Consider responding to one comment, then asking participants
which of the others they would like discussed in the time remaining. These comments should
also be considered in preparation for the next training.

4. Express your appreciation. Let the group know how much you appreciate their time and
hard work. Thank them for sharing their ideas and for being willing to think about change
together.

5. Make yourself available. After the training, be willing to answer questions and respond to
concerns on an ongoing basis. If a workshop leader cannot be available, an on-site staff member
should be designated in this role and announced at the end of the training.

6. Collect Attendance and Evaluation Forms. Pass out evaluation forms. Ask participants to
sign an attendance sheet and complete an evaluation form. Remind participants that these forms
are anonymous and collected for the purpose of improving future trainings. During this time, you
might also want to title and date any large group work so you can save it for future reference.
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Extending Learning and Supporting New Skills

In order to extend the workshop’s content to changes in professional skill and behavior, the Workshop Leader and adminis-
trators should consider these follow-up activities:

Provide Supportive Supervision for Individuals and Teams. Participants will need more time to reflect on the challenges they
face with the families they serve. Consistent planned supervision meetings with individuals and teams provide a time and
place to share these struggles and plan strategies for response.

Implement Classroom Observation and Social Service Support. Supervisors and the Workshop Leader must spend time observ-
ing the work of the professionals trying to improve their professional skill. There is no substitute for the knowledge gained
by witnessing the challenges and successes experienced within their real-life context.

Create Action Plans. Using the strategies offered on Handout 1 as a starting point, discuss the challenges and successes in
parent engagement in a staff meeting. This can provide the opportunity to generate a set of goals and strategies for the
program as a whole.

Workshop Leader Reflection

The Workshop Leader should take some time to review the training experience once it is over, read through and tally the
evaluation forms, and review the results. Some additional questions to consider are:

Was I prepared? Did I have all the materials I needed? Was the room adequate? Did I feel confident with the topic?

Did the training go as I imagined it would? Did the group respond the way I thought they would? Were there any sur-
prises? Were there any elements of the training that went especially well?

Were the participants engaged? Did the group size seem appropriate? Who seemed comfortable enough to share their
thoughts with the group? Who did not seem comfortable? Do I know why? Did I get the feeling that the participants
understood the exercise and materials? Who was present and who was missing today? Is there anyone I need to follow-up
with immediately?

What were some of the themes that people talked about in this training? Was there a group of issues that the
responses and discussion had in common? Are any of those issues a surprise? How can I use those issues in future train-
ings to make the exercises more effective?

What would have made this training better? In hindsight, what could I have done differently? Why? How can I use that
information to make the next training even more successful?

Did I gain new knowledge from this training? What did I learn? In addition to new information on the training topic,

did I gain any new knowledge about the training group or individuals in the training group? Did I learn something new
about myself as a Workshop Leader?
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Workshop Evaluation

Please rate how well the training met the objectives below:

Excellent
Objective 1: Participants will have a ]
greater understanding of the challenges
and benefits in engaging parents
Objective 2: Participants will gain practical []
new strategies to engage parents
Objective 3: Participants will become more ]
confident about reaching out to parents and
learning about resources available to families

Excellent
Overall rating of this workshop: ]
Usefulness of information presented: []
Usefulness of workshop activities: ]
Creativity of workshop activities: []
Trainer’s knowledge of subject: ]
Trainer’s presentation style: [

Is there anything you would have liked to learn more about that was not presented?

Very Good
[

Good

Would you like more trainings that expand on this topic? (please circle one)

I would like more training on:

Additional Comments:

Good
O

Fair

No

Not Good
O

Poor
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Additional Resources
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For more support on this topic please see the following Family Connections materials:

Short Papers for Staff

The Challenges and Benefits of Making Parent Connections

Parenting, Depression, and Hope: Reaching Out to Families Facing Adversity

Understanding Depression Across Cultures

Fostering Resilience in Families Coping With Depression: Practical Ways Head Start Staff Can
Help Families Build on Their Power to Cope

Better Parent Communication: What Do I Say When a Parent Tells Me Something Difficult?

Self-Reflection and Shared Reflection as Professional Tools

Communicating Across Language and Culture



Perspective Taking

The first training dealt with building participants’ skills in engaging parents of Head Start children.
Another aspect of engaging parents, and an important first step toward effective communication,
is understanding the views of others. This training is devoted to “putting yourself in the other per-
son’s shoes.” By imagining others’ interpretations and feelings in a situation, one can generate new
solutions and expand one’s understanding of the families served by Head Start.

Goal To foster a deeper understanding of others’ perspectives and encourage discussion regarding vari-
ous points of view.

N Participants will:

Objectives ) , S ) ,

P> learn to appreciate others’ points of view, including teachers, parents, children, and mental
health consultants

P> begin to develop their perspective taking skills more fully

P> broaden their understanding of the different professional roles within Head Start

P> gain a deeper understanding of how to use perspective taking when developing strategies to

work with families

Method and

This workshop has three distinct sections, each designed to build on each other.
Content P> Exercise One: Remembering an Important Child or Family

P> Exercise Two: Perspective Taking Vignette

P> Exercise Three: What We Gain Through Perspective Taking

In Exercise One, the participants are encouraged to remember a family or child who held meaning
for them. Exercise Two provides an opportunity to examine a vignette from several points of view.
In Exercise Three, the group has a chance to reflect on how perspective taking can be used as a
professional tool.

Throughout the workshop, it is important to emphasize benefits of considering others’ points of
view and examining them alongside our own.

What You Need:

P> Time — this training should take a minimum of 1.5 hours, not including Workshop Leader

preparation. For more information on Workshop Time Management, see the Introduction to
the Modules.

P> A training space large enough to accommodate the members of the training to participate in
large (e.g., 20 people or more) and small (e.g., 3-6 people) group discussions. For large groups
(e.g. more than 20 participants), you may want to consider including 2 workshop leaders to help
manage and respond to participant needs. For more information on considerations with Group
Size, see the Introduction to the Modules.

P> Seating for your training group

Perspective Taking 15



P> Prepare a training packet for each participant with the following materials:

» Handout 1: Perspective Taking Vignette
Please read Workshop Leader Preparation above in order to finalize Handout 1
» Handout 2: Perspective Taking Worksheet
» Handout 3: What Can We Gain Through Perspective Taking?
* A blank piece of paper
* A Workshop Evaluation

P A pen or pencil for each participant
P Markers for Workshop Leader
P Two large pieces of paper

Preparing the Workshop Space:

P> Prepare the training space by positioning chairs so that the participants can begin as a large
group, and then move easily into smaller groups.

P> Place a training packet on each chair in the room.

P> Prepare one large piece of paper, entitled “Parking Lot for Ideas.”

Parking Lot
for Ideas

N
P> Prepare a large piece of paper with the chart from Handout 2 copied onto it.

Perspective Taking



Workshop Leaders are encouraged to use their own words to introduce the training. Key points to
consider are:

P> Welcome the group and review logistics — general agenda, time frame, when to expect breaks,
materials, sign-in sheet, etc.

P> The topic of the training is “Perspective Taking.”

For example you might say...
"This training offers a chance to work on some of the issues the group discussed in
the last training, The Benefits and Challenges of Engaging Parents. We're going to
get the opportunity o think about different roles in order to consider others' view-
points and intentions.”

P> The objectives of today’s workshop are:

* To practice considering others’ points of view, including teachers, parents, children, and mental
health consultants

* To develop your perspective taking skills more fully

* To broaden your understanding of the different professional roles within Head Start

* To gain a deeper understanding of how to use perspective taking when developing strategies
to work with families

P> Participants should be encouraged to use their imaginations and have some fun with the exercise.

P> Explain the “Parking Lot for Ideas” sheet as follows: during the training, if a question, sugges-
tion, or concern unrelated to the training exercise, but related to the topic is offered, the Workshop
Leader will record it on the “Parking Lot for Ideas” sheet. Refer back to these ideas at the end of the
training for further discussion as time permits.

P> Review the Training Ground Rules, which are a short list of statements intended to promote a safe,
positive environment for all participants. These can be printed on a piece of paper for all to see, but
reviewing the rules and asking for group agreement is the most important step before beginning the
exercise.

There are no right or wrong answers in any of the activities we will be doing today. Everyone’s
opinions and feelings are respected here.

One at a time. We want to hear what everyone has to say, so it is important to remember that
group discussion requires strong listening skills.

Learning takes time. We will not rush one another when trying to understand and participate.

Maintain confidentiality. While sharing our experiences we do not need to use names of
children, parents, or staff.
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Exercise One:

Remembering an Important Child or Family

Exercise Two:

The intent of Exercise One is to help participants focus on the workshop topic through the con-
nection of a meaningful experience with a family or child.

P Ask members of the group to think about a child or family who — at any point in their careers
— has had a strong effect on them.

P Point out that the memory or thought of this child or adult can trigger strong positive or loving
feelings, yet it also could trigger strong negative or difficult feelings.

P Drawing their attention to the blank piece of paper in their packet, ask the group to take a few
moments to write some notes or draw a picture about these thoughts or feelings. It should be
stressed that this reflection is only for the participant’s eyes and will not be collected.

Transition to Exercise Two

Provide participants with the bridge that will shift their focus from memories that are indi-
vidually meaningful to a shared story the group can work through together. Encourage
participants to remain in contact with the feelings and thoughts they recorded in this initial
exercise in order to reflect on what can make relationships with children and parents feel
especially important or meaningful.

For example, you might say...

"Each of us has considered a memory from his/her own experience individual-
ly. In the next activity, the group will hear a common story to discuss
together, but I want you to keep connecting with that important child or
family so that you can draw on how that connection made or makes you feel.
The story we'll share concerns a disagreement about a child's needs. As in
real life, the story contains many points of view and many points of conflict;
there is no one right answer to any of the questions in this exercise.”

For more information about facilitating transitions, see General Guidelines for Effective
Training in the Introduction to the Modules.

Perspective Taking Vignette
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In Exercise Two, participants explore a vignette, highlighting the perspectives of three different
“players” through a role-playing experience. It begins with a large group reading of the vignette, a
small group discussion, and a large group discussion.

The small and large group discussions in this exercise are most effective when participants
are encouraged to “get into” their character. As in all role-play experiences, participants should
be encouraged to reflect thoroughly on what the wishes and concerns might be of the person(s)
they are assigned to represent. While a lively group discussion is the goal, participants can be
encouraged to express their feelings in a way that permits turn-taking and productive discussion.
Maintaining this environment of trust and respect is your responsibility as the Workshop Leader.

P Ask participants to locate Handout 1 in their training packets.
P Ask the group to follow along as you read the story about Marquise aloud.

P To work on the questions presented at the end of the story, the group is divided into four
smaller groups and asked to move their chairs to aid in small-group discussions.



Workshop Leader Strategy

Creating Smaller Groups

Because there are four roles to be played in this exercise, four small groups should be created
regardless of the number of participants. You have some options in breaking into the four
smaller groups. For example, you can:

e Count off 1 through 4 and assign the groups by each individual’s number. This works well
if you feel the participants work fairly well together overall and will engage in the activity
easily.

¢ Assign participants to groups ahead of time. This strategy is especially useful in groups
that could benefit from interacting with other specific participants. This may be used to avoid
unproductive conversations or training activities, or to enhance the conversation through new
combinations across professional roles.

Small Group Discussion
P Group 1 is assigned to consider the questions taking on the role of the Child.
Group 2 takes on the role of the Teacher.
Group 3 takes on the role of the Parents.
Group 4 takes on the role of the Mental Health Consultant.
P> Read the three questions on Handout 1:
1. What are you feeling at this point?
2. What is the dilemma or main problem here?
3. How can the problem be resolved?
P> Ask the small groups to discuss the questions, participants playing their respective roles, for

approximately 20 minutes. Toward the end of the 20 minutes, each group is instructed to select a
member to report back to the larger group.
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Handout
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arquise is a four-year-old who entered a neighborhood preschool in September. At first, his teacher

noticed that he showed interest in the classroom and activities offered, but he also seemed to

become easily confused by the routine and rules. Although Marquise seemed to be a bright child, he
also appeared to be distractible and a little anxious at times.

Now, two weeks into October, Marquise is having bigger problems. He has not been able to make friends and
seems more easily frustrated. He can throw tantrums, especially during playground time and when he plays in
his favorite choice-time activity, the blocks area. During these outbursts, Marquise yells things like, “You can’t
be my friend! Stop ruining everything! Don't touch me!” and sometimes throws or smashes things.

The teacher talks to Marquise’s mom at pick-up about some of her concerns. Marquise’s mother tells the
teacher that Marquise gets upset most mornings and has started to ask to stay home, saying things like, “No
one likes me at school” and “It’s too loud there and they do stupid stuff.” She says this behavior has wor-
ried her and her husband because their son had experienced no problems in his last school. She reports that
Marquise had loved choice-time and free-play and had lots of friends. At this point the teacher suggests that
the Mental Health Consultant help them sort this issue out by observing the boy in class. The mother agrees
to this and a follow-up meeting is scheduled.

At the follow-up meeting the mental health consultant joins the teacher and Marquise’s mother and father,
who have taken time off from work to attend. The Mental Health Consultant reports that when she observed
his classroom, she found Marquise to be quite agitated - at times too focused on certain things and at other
times easily distracted, especially by the other children. She explains that she believes Marquise may have
some problems with his ability to enter play and interact well with peers. This in turn makes him very frustrat-
ed. She suggests that Marquise take part in a Social Skills Group with four other children from his class - an
intervention offered by the Mental Health Consultant at school for no charge - and then briefly describes the
group as a way to address Marquise’s problems.

Both parents seem upset right away. The father says he is disappointed that the only answer offered is that
his child has a problem. What about the classroom? Marquise’s mother suggests that perhaps her son, being a
bright child, is bored and acting out because of it. The teacher mentions that many of the explosive interac-
tions she sees involving Marquise happen during playground time, when no academic activity is going on.
Both parents voice concern about lack of supervision on the playground, especially if the teacher knows it

is a time of stress for Marquise. They go on to ask how the teacher will adapt to Marquise’s needs, address-
ing some of his concerns such as the noise level in the classroom. The teacher admits she is surprised that
Marquise says her classroom is loud. She believes her classroom is busy, but never rowdy. Encouraging the kids
to talk and work together is important to her and she believes a bit of noise is unavoidable. When the Mental
Health Consultant offers to address how some of these issues might be dealt with in Social Skills Group, the
father points out that while he is interested in hearing about ways in which his son might learn how to get
along with others better, he believes pulling him out for some kind of therapy will stigmatize Marquise and
make him even less able to make friends.

The group has run out of scheduled time at this point and Marquise’s mother and father are due back at work.

The Mental Health Consultant suggests they each take time to think about what was presented and meet again
in a week. A meeting time is agreed on, but nothing else is resolved concerning a next step for Marquise.

continued



Handout 1...continued

Taking the perspective of the Teacher, Child, Parents, or Mental Health Consultant:

What are you feeling at this point?

What is the dilemma or main problem here?

How can the problem be resolved?
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Large Group Discussion

P> Ask the small groups to finish up their discussions and then direct the groups’ attention to the graph

displayed on the large piece of paper and the identical worksheet in their packets (Handout 2).

P> Beginning with the “Feelings” column, ask the groups to identify which role they were working

with and then ask for their responses to the first question (What are you feeling at this point?).

P> Record these responses on the large graph, while encouraging the participants to also take notes

on Worksheet 2.

P Moving to the “Dilemma” column, record the responses to the second question (What is the

dilemma or main problem here?).

P Moving to the “Solution” column, record the responses to the third question (How can the prob-

lem be resolved?).

Feelings

Dilemma

Solution

Teacher

Child

Mental Health
Consultant

Parents

P> Table 1 presents examples of participant responses.




Handout

Feelings

Dilemma

Solution

Teacher

Child

Mental Health
Consultant

Parents
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Table 1. Sample Responses from Exercise Two

e I hate this school!
® Nobody listens to me!

e Sad

e The room is too loud

® Nobody wants to be my
friend

Feelings Dilemma Solution
Teacher e Frustrated e Parents don’t trust me e Parents need to let me
do my job
® Misunderstood ® How can I make the
classroom quieter for one | ® I need to rethink this
e Is this my fault? child?
® QObserve child more
e Worried
® Meet more with parents
& child
Child e Frustrated e This is a bad place e Put me back in my old

school

e Make the other kids be
nice

e Listen to me!

Mental Health

e Frustrated

e This child needs support

e Follow-up parent

e Worried for my child
e Guilty
e Disappointed

e Judged

control over her class-
room

® Should have stayed in
last school

e This school is trying to
label my child

Consultant and the parents are in discussion
¢ Concerned denial
e Invite parents into the
e Misunderstood e Classroom might not be classroom
the best fit
® Ready to try a new e Consult with other
approach e Not enough parent com- resources on Sensory
munication Integration
Parents e Frustrated e Teacher doesn’t have e Take child out of this

school
e Talk to the director
e Ask other parents how

they feel about this
program




Exercise Three:

P Once the chart is completed, task for reactions from the group, using prompting questions:
e Are there places in which these perspectives disagree?

This provides an opportunity for the participants to reflect on how differently each person involved

can view the same situation. Each individual can be in disagreement about the dilemma or the solu-
tions and yet all have the best interests of the child in mind. By recognizing this, the Head Start staff
has the chance to build on common goals.

e Are there ways in which they agree? Are any responses the same across the roles?

Often times, participants can agree that each individual has a right to feel frustrated, misunderstood,
or concerned. In acknowledging these shared feelings, the professionals have the opportunity to help
the parents and child to feel better understood.

e Are there any surprises here?

At times, the professional’s ability to act or follow through is affected by the unanticipated reaction of
a parent, co-worker, or child. Being honest about how this affects professional action can help par-
ticipants reflect more fully on their practice.

Workshop Leader Strategy

While there are many ways in which the vignette could be resolved, provide reminders from the
“Strategies for Engaging Parents” from The Benefits and Challenges of Engaging Parents training.
Explain to participants how several of these strategies could be used as next steps.

For example,

Establish a friendly relationship with parents

Avoid interpreting parents’ difficulties as a personal affront to you: Marquise’s parents may
need time to cool down, but by providing consistent friendly contact, the Head Start staff can
work on keeping the lines of communication open.

Plan ahead

Carefully choose the place, time and manner in which you share information and ask ques-
tions of a parent: The teacher and mental health consultant should make time to discuss the
meeting and the events leading up to that meeting. Through this discussion, they can reflect on
each meeting member’s perspective and brainstorm about the best way to approach Marquise’s
parents again.

Try to find a common goal

Respect parents’ needs and timing; Try to really listen: Marquise’s parents may say that they
do not want to meet again. Staff must listen carefully to why they are reluctant and keep an
open mind about how their concerns can be addressed. Keep the focus of the conversation on
Marquise and how parents and staff might work towards the shared goal of what is best for him.

What We Gain Through Perspective Taking

Exercise Three provides an opportunity to reflect on what can be gained from using perspective
taking as a strategy and to discuss how it can affect the work of participants.

P Call participants’ attention to Handout 3 in their packets. Read the strategies aloud. Ask the
group if they have a