
Getting Ready to Get the Most 
out of Your Child Assessments 

Presenter
Presentation Notes
This presentation aims to provide you, as Head Start program managers, with some important information about collecting and using child assessments: how to organize for assessments, how to motivate and prepare teachers to collect and use assessments in their classrooms, and how to interpret information gathered during assessments to better understand children in your programs. Our discussion focuses on program-level assessments, but this type of planning is also appropriate at the center level. 

Though some of the concepts we cover may also be useful for evaluating your program—when conducting what we might call “summative evaluation”—we are focused here entirely on assessment for the purpose of planning for your programs and classrooms, or what we call “formative assessment.” As you might be able to guess from the word “formative,” this type of assessment is about using information collected to inform and improve program practice. Summative evaluation, on the other hand, comes at the end of a program: it sums up what has been accomplished.

As a manager, you oversee child assessments in your classrooms throughout the Head Start year. My question for all of you is: Why do we assess children? What do we gain or potentially gain from conducting assessment?

[*Note to presenter: Give participants a few moments to brainstorm. When you move to the next slide, point out what they did and did not cover from the list in the presentation.]



Why Do We Assess? 

z Improve children’s learning 
– Meet the needs of children who are 

struggling 
– Challenge children who are excelling 

z Identify key challenges in our classrooms 
z Figure out what resources we need 
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Presentation Notes
You are constantly collecting information about children, families and your classrooms. For example, you assess children’s development throughout the year. You take attendance each day. You keep track of information about children’s families. 

This information is one of the most valuable tools that you and the teachers in your program can use to fulfill the mission of your program. 

First and foremost, this information helps improve children’s learning. By looking at the results of assessments, for example, you can devise new methods to meet the needs of children who are struggling, or to challenge the children who are excelling. 

Second, information gathered through assessments can help you identify the key challenges in your classrooms so that you can develop strategies to address them.

Finally, as program leaders, the information you gather can be particularly important for determining how to best use resources, or what additional resources may be needed to support children, families, and teachers.



Objectives 

1. Preparation: 
– Planning for assessment 
– Organizing for assessment 
– Assuring assessment quality 

2. Examine how to use information from 
assessments to support children’s growth 
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Presentation Notes
In this presentation, we have two primary objectives that focus on helping you get the most out of assessment.

First, we’ll address important preparations for assessment and analysis/review. We’ll talk about planning and organizing for assessment and assuring assessment quality. 

Second, we’ll spend some time examining how to use information from assessments to better support children’s growth. The preparations that we talk about in the first half of this presentation are intended to make using information from child assessments easier and more efficient. 

As a Head Start manager, your job is challenging, complex, and rewarding. You’re faced with making decisions each day that shape the development of the children in your program. The information presented here is intended to support you in making the best decisions for the children.

Throughout the presentation, I encourage you to think about how the topics we’re addressing relate to the assessment system and tools already in place in your program or center. I know that most if not all of you have worked on many of the issues we will address today. Feel free to ask questions of one another that have arisen in your program or share the expertise that you have developed for making assessment easier, more efficient, and more useful for supporting children’s growth. 




Additional Resources 

z But What Does It All Mean? Key Concepts for 
Getting the Most out of Your Assessments 
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I would also like to point you to another resource in the Learning From Assessment Toolkit, a second presentation aimed at directors and managers like yourselves, that has a similar set of goals: But What Does It All Mean? Key Concepts for Getting the Most out of Your Assessments. The information included in this second presentation will provide an even stronger foundation for using and interpreting information gathered through child assessments, by addressing a handful of key assessment concepts. Additionally, it is intended to help you feel empowered to take part in the discussions at the local, regional, and federal levels in which priorities for Head Start programs and centers like yours are set. Though many people care deeply about the children in Head Start, you know them best and consequently are a critical voice in any discussion of Head Start priorities. The concepts introduced in that presentation are often drawn on by the broad array of Head Start stakeholders. I encourage you to take a look. 

Let’s get started with our first objective in this presentation: preparations for assessment. 







Planning for Assessment: 
Key Questions 

z What do I need to learn: 
– About individual children? 
– Classrooms? 
– The center/program as a whole? 
– Key subgroups? 

z What types of assessments should I conduct? 
– Choose assessment tools that respond to 

what you need to learn 
– Use a variety of techniques 
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A key first step in planning for assessment is identifying what you need to learn about individual children, classrooms, the center or program as a whole, and about key subgroups such as dual language learners or children with disabilities. 

By deciding what you need to learn, you’ll be able to review different types of assessment tools to figure out what meets your needs. Keep in mind that you can use a variety of techniques. Perhaps you have an assessment tool that accompanies your curriculum. Maybe you find that assessment captures some of the important information that you want to know, but isn’t doing an adequate job helping you understand the development of special groups of children in your classrooms, such as language development of dual language learners. Perhaps you can select a supplementary assessment tool or work with your teachers to identify information they can collect on an ongoing basis. 

For additional information about ongoing assessment techniques, refer to the other materials in the Learning from Assessment Toolkit. 

[Note to presenter: Perhaps give managers time to discuss what they feel are the most important things to learn from their assessments or how they combine formal and informal assessment techniques. Ask participants to describe some of the assessments they are using and discuss whether those assessments meet their needs.]




Planning for Assessment: 
Key Questions, Cont. 

z How often should I conduct assessments? 
– Assessments should be ongoing. 
– Perhaps identify one or two techniques

(e.g., checklists, work sampling, the 
assessment that accompanies your
curriculum) and work on developing 
teachers’ expertise. 
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The next two questions address the frequency with which you want to conduct key assessment activities.

First, ask yourself how often you need to conduct child assessments. Assessment should be ongoing. If you are able to work with your teachers to set up systems for conducting assessments, they shouldn’t put too great a demand on staff time. 

In the interest of supporting ongoing assessment, perhaps you can identify one or two documentation techniques (for example, checklists or work sampling) and work on developing teachers’ expertise in those techniques. Alternatively, work with teachers to make sure they are comfortable using the assessment tool that comes with your curriculum. With practice for any given technique, the time burden will decrease over time while the quality of the information gathered will increase. For ideas regarding documentation techniques, check out the other resources in the Learning from Assessment Toolkit, especially the presentation on Documentation Techniques and the guided practice exercises.




Planning for Assessment: 
Key Questions, Cont. 

z How often should I analyze assessments? 
– Analysis provides opportunity to adjust 

instruction to meet children’s needs. 
• Comparing fall and winter scores is

especially important—time left in the year 
to adjust instruction! 

• Comparing spring with winter or fall
scores helps plan for next year. 

• Ongoing analysis allows for frequent, 
smaller scale changes. 
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Next, consider how often you need to analyze the information you collect in your assessments. 
[READ SLIDE]

Keep in mind you may want to analyze assessments more or less frequently at different levels—the child level versus the classroom versus the center/program as a whole. You’ll analyze most frequently for individual children so that you can respond to their specific learning and behavioral needs. 

[*Note to presenter: If time permits, ask participants to share how often they and their teachers conduct and analyze assessments. Do they feel that both activities are occurring often enough? How might helping teachers integrate additional assessment activities into their routines support program improvement? If there is no time for discussion, remind participants to reflect on whether or not they think assessment and analysis are occurring with sufficient frequency in their own programs.]



Planning with Teachers 

z Work with teachers to make sure all 
important information is captured: 
– For assessments that teachers or other 

staff members need to directly administer
to children, identify when this will occur. 

– Plan together how they will systematically 
integrate assessments into their activities. 
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Clearly, there is a great deal of planning required on your part to set up your assessment system. But your teachers need to plan as well. Given the demands on their time, teachers need their own assessment schedule to make sure all important areas are addressed. For assessments that teachers or other staff members need to directly administer to children, make sure they are clear on when this will occur. Work with them to make sure they plan for and integrate ongoing assessments into their classroom activities. 

To make sure they gather information on all children in all areas of development, and to make sure they can do so in a manner that will be efficient, teachers need a plan. Without one, they may choose to record their observations only when a child specifically draws their attention, thus missing important information. For example, behavior problems draw a teacher’s attention without fail, while good behavior can go unnoticed. By planning to assess specific positive behaviors for a child who often acts out, or by planning to record problem behaviors and the situations in which they occur at specific times throughout a day or week, the teacher might learn what situations set a child off and what situations support his or her self-control. The teacher can then make adjustments to prevent behavior problems. 



Organizing for Assessment: 
Help Teachers Get Ready 

z Make sure teachers have the resources they
need to conduct assessments. 
– Charts, notebooks, files, etc. 
– Access to the computer 
– Support from other staff 
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Conducting efficient assessments also requires you to get your staff organized.

Make sure teachers have the resources they need to conduct assessments. For example, teachers need charts, notebooks, and files to efficiently gather and organize information. Teachers need access to the computer to enter information that you plan to collect for your entire center or program. Teachers may also need support from other staff to set up their own systems or to actually document information during assessments. 

[*Note to presenter: Ask participants to reflect on some of the biggest challenges their teachers face in integrating assessment into their busy schedules and what participants have done to help teachers overcome those challenges. Do participants feel their teachers are capturing information on all areas of development? Are there specific areas that are often missed? For example, do they find their teachers are most likely to report on behavior problems while other areas go unaddressed? What supports do they find teachers need most?]




Organizing for Assessment: 
Set Aside Time for Reflection 

z Plan sessions in which managers can work together 
to analyze assessments. 

z Make time to review assessments at the classroom 
level. 

z Set periodic meetings: 
– For you to discuss issues with specific teachers 
– For teachers to work together to understand 

assessments and plan responses 
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After you’ve planned to assess and acted on that plan, you will need time to analyze and reflect on the information you’ve gathered. 

First, plan sessions in which managers can work together to analyze assessments. 

It’s also important to make time to review assessments at the classroom level with your teachers. Teachers reflect regularly on what they see individual children doing; they will benefit from taking the opportunity to look at the class as a whole. 

Set up periodic meetings to discuss issues with specific teachers or for teachers to work together to understand assessments and plan responses. When teachers work together as a team, everyone benefits from the ideas and multiple perspectives involved. Sometimes we are so close to a picture that we need to step back or have someone who is viewing it from a distance tell us what they see.

[Note to presenter: Perhaps provide some time for participants to ask questions of one another and offer tips on setting up assessment systems.]



Assuring Assessment Quality: 
What You Get When You Assess 

z Data = Information you collect about
children, families, and classrooms 
– Information on children’s progress for 

reporting purposes 
– Ongoing observational assessments 
– Attendance records 
– Information about families 
– Etc. 

z In other words, any information you can use
to improve child learning! 
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It’s clear from our discussion on planning and organizing that getting ready for assessment takes focused work. If you’re going to put a good deal of work into setting up the system, it makes sense to also put work into making sure that what you get out of assessment is valuable to you. That brings us to our next topic: assuring assessment quality. Basically, you want to make sure that the information you get out of assessment is of a high quality. So the question, then, is what exactly do you get? At the broadest level, the answer is data. 

What are data? “Data” refers to all of the information that you collect about children, families, and classrooms. They include information on children’s progress for reporting purposes. They include information from ongoing observational assessments. 

For the purposes of improving student learning, data also go beyond what you collect by doing assessments. They include attendance records, information you get from families like the child’s birthday or the language they speak at home, and so much more. In other words, data include any information you have that you can use to help the children in your program grow and thrive. 

From this point on in the presentations, I’m going to refer to information from assessments and other relevant sources as data. 
To effectively improve children’s learning, we need our data to be of the highest quality.



Assuring Assessment Quality: 
Accurate Data 

z The birth date problem: 
– The birth year on record would mean the child

is 12 
– Parent says birthday is different than what is

in your records 
– Two different birth dates recorded for one 

child 

z Quality data avoids the birth date problem. It is: 
– Correct 
– Complete 
– Consistent 
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So what do we mean when we talk about data quality?

Have you ever opened up the files where you keep information about the children in your program/center and noticed that the birth years just seem wrong? Or that a parent tells the teacher a particular day is the child’s birthday, but your records indicate something else? Or that you have two different birthdays recorded for one child? 

These questions all get at aspects of data quality. If we think about each problem, we can see that quality data are:
Correct – you’ve recorded accurate information;
Complete – you haven’t left out important characteristics; and
Consistent – what you record in one place, you record in every place. 

Keep in mind that data quality is not just an issue for birth dates. It matters for all of the data you collect. For example, have you ever looked at the results of a teacher’s assessment and noticed that all of the children in the classroom score at the highest possible level? Or at the lowest possible level? Results like these might make you concerned about data quality. Scoring patterns like these are quite possible in assessments that address behavior, but they are less common when measuring outcomes like language, literacy, or mathematics. The data may be incorrect if the teacher is not trained well on how to use the assessment tool or made a mistake in recording the results. It might turn out that the data are correct, but it is good to check if this is the case. 

As a manager, you also want to consider the interpretations that teachers give you as a piece of your data, and ask yourself if you feel their analysis is correct or complete, or if the way they analyze information about their classrooms is consistent across occasions. 




Tips for Assuring Data Quality 

z Train (new) teachers in: 
– Your program’s methods for recording important 

information (e.g., birth dates) in program records. 
– Recording information in assessments. 
– Interpreting assessment results. 

z When reviewing data, look for unusual patterns. 
z Ask questions such as: 

– Do I believe the results? 
– Is there enough information for different teachers

to come to the same conclusion? 
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Here are a few tips for assuring data quality. [READ SLIDE]





Objectives Revisited 

9 Preparation: 
9 Planning for assessment 
9 Organizing for assessment 
9 Assuring assessment quality 

→ Examine how to use information from 
assessments to support children’s growth 
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Let’s check in on our objectives again. As you can see, we have accomplished a great deal. We’ve talked about planning and organizing for assessments as well as assuring the quality of the information we collect in assessments.

Now we’re ready to move on to our second objective: examining how to use information from assessments to support children’s growth. 



Draw on All of Your Data 
z A variety of assessments 

– Observational assessments (e.g., Creative 
Curriculum Developmental Continuum, 
High/Scope COR) 

– Standardized assessments (e.g., Learning
Accomplishment Profile [LAP]) 

– Portfolios 
– Information from ongoing assessments 

z Family and child background info (birth date, home
language, disability information) 

z Attendance records 
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First, if you’re going to interpret your data, you need to have it at your fingertips. Think about all the different types of information that you have available to consider in thinking about the developmental progress of individual children and classrooms. 

[READ SLIDE] 



Identify Formats Easy to Interpret 

z Automatic reports (if available) that
summarize information: 
– At the classroom, program, or center level 
– For different subgroups of children (by

age, home language, disability status, etc.) 
z Summary tables (checklists, spreadsheets, 

etc.) for whole classes 
z Standard scores from standardized 

assessments that allow for comparisons to 
other groups of children 
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We’ve talked about a lot of different types of data that will be useful to you in identifying your program’s needs and planning for the future. Because there is so much you can draw on, you want to have data in a format that is easiest for you to work with. Typically, that means having data summarized at the classroom or program level, rather than working with records for individual children that your teachers might use. 

Some of the assessments commonly used in early childhood programs, such as the Creative Curriculum Developmental Continuum, the Work Sampling System, and the High/Scope Child Observation Record, will provide summary tables by program, classroom, or child characteristics. Some tools provide automatic reports about these subgroups through their online systems. 

You can also create your own summary tables. Some Head Start programs create their own reports from databases that they develop or purchase. For example, if teachers record children’s scores for assessments of vocabulary or number knowledge in a spreadsheet, you can easily use that spreadsheet to come up with class averages. 

Certain standardized assessments, like the LAP, provide standard scores that allow you to compare the children in your program to similar groups of children from across the United States. The manual that comes with your assessment system will tell you if this is possible. For more information on using this special type of score, please refer to the presentation But What Does It All Mean? Key Concepts for Getting the Most out of Your Assessments in the Learning From Assessment Toolkit.



Reflecting on the Data 

z Are there patterns in the data? For example: 
– Do classrooms or the program as a whole 

continually improve in one area while lagging in 
another? 
� For example, literacy outcomes continue to 

improve, but no growth in mathematics 
– Do certain classrooms always score the highest 

or lowest on average? 
� For example, one classroom always has the 

lowest vocabulary scores 
– Do classrooms have particular strengths? 
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As you reflect on the data, you will want to think about the experiences of your children both at home and in the classroom, and what you have already done in supporting their learning. The next few slides outline some key questions to ask when reflecting on your data. As we go through the slides, try to consider these questions in the context of your own program. If you are already asking these questions, what kinds of things do they help you learn? If you are not asking these questions, how can you integrate them into your activities? 

So let’s get started with reflecting on the data . . . 

[READ SLIDE]

It’s very useful to identify strengths, so that they can be drawn on when trying to improve development in other areas. 

[*Note to presenter: If time permits, ask teachers to discuss patterns in their own programs.]



Reflecting on the Data, cont. 

z Do I see growth over time? 
– Where are children’s scores relative to 

their own scores earlier in the year? 
– Key question!!! 

z How do children’s scores compare to: 
– Other children in Head Start? 
– National averages? 
– Expectations for achieving certain

milestones or standards? 
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The questions on this slide relate to the fact that we need certain benchmarks for tracking children’s progress. In other words, what are our points of comparison for determining how children are doing? 

[READ SLIDE]




Reflecting on the Data, Cont. 

z What is the story beyond averages? 
– What is the distribution of scores? In other 

words, do most children score near the 
average, or are the scores spread out? 

– Are there extreme scores (low or high)? 

z Which children (individuals or groups) are
learning the most and which children are
scoring the highest? 
– Not necessarily the same child/group! 
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The next two questions get at the fact that looking at averages for classes, the program, or the center as a whole will not give you all of the information you need.

First, what is the story beyond averages? Averages alone do not give you a complete picture of your program. You need to ask about the distribution of scores as well. In other words, do most children score near the average, or are the scores spread out? Are there extremely low or extremely high scores? If you only look at averages, you may miss the fact that there are children or classrooms that need additional help or additional challenge. We’ll come back to this issue in a later slide. 

Second, which children (individuals or groups) are learning the most, and which children are scoring the highest? This is not necessarily the same child or group. For example, you may have a classroom that includes a number of children who have delays in motor development. Perhaps these children are receiving intensive intervention services along with the regular classroom curriculum. Since joining your classroom, they may have progressed quickly through a number of important milestones such as learning to put on their own coats and learning to grasp a pencil. However, they may still lag behind their peers in the level of accomplishment.  The children in your classroom who do not have motor delays may not be learning new skills as quickly, but they may be achieving difficult, fine-motor skills like buttoning their own coats. 



Reflecting on the Data, Cont. 

z What might patterns and growth reflect? For
example: 
– Curriculum emphasis 
– Teacher experience 
– Characteristics of children such as age,

home language, or disabilities 
– Need for services 

z Consider alternative explanations. 
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[READ SLIDE]

For example, imagine that you are assessing children’s social-emotional development and comparing children in different classrooms or programs. You find that children in one classroom show more positive development than another. What might these differences reflect? Perhaps in the classroom with higher scores, the teacher implemented a new social-emotional curriculum or simply has more teaching experience. Alternatively, characteristics of the children may make a difference: younger children or children with disabilities may simply not be as far along in their social emotional development; children who do not speak English at home may have found the assessment situation stressful if it involved a great deal of English. Finally, the pattern of scores may reflect the need for additional resources in a classroom such as an assistant teacher, access to that new social-emotional curriculum, or links to services outside of the classroom like dual language learner specialists.

Each possible source for the difference in scores has implications for how you will respond to try and further improve social-emotional development. So it is always important to consider alternative explanations.



Reflecting on the Data, Cont. 

z Always ask: Do I have any concerns about
data quality? Is it: 
– Correct ? Has information been accurately

recorded? 
– Complete? Am I missing important parts of

the story? 
– Consistent? Do different sources of 

information tell the same story? 
�Different assessments 
�Different teachers/assessors 
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Next, whenever reflecting on your data, you should always take a moment to consider the issue we discussed earlier: data quality. 

[READ SLIDE]




Reflecting on the Data, Cont. 
z Special questions for special groups 

– Example: Dual language learners 
� What language(s) are the assessments in? 
� How well do children understand concepts in 

their home language? 
– Example: Children with disabilities 

� Impaired motor development: Are children 
making progress in key motor tasks such as 
putting on jackets, running smoothly, or 
jumping in place? 

� Language delays: Are vocabulary scores 
improving? Are language delays slowing 
growth in other areas? 
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Finally, reflecting on the data also involves asking special questions for special groups. For example…
[READ EXAMPLES ON SLIDE]

Let’s look at an example that shows us why exploring subgroup scores is important. 



Subgroups: 
Dual Language Learners (DLLs) 
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Looking at your data by different subgroups of children (such as by cultural background, languages, gender, or age) helps you to see if all children are benefiting or if some groups are not getting what they need. 
This slide shows us how one classroom of children performed in a vocabulary assessment focused on English words in the fall and the winter. The first two bars show the average scores for all of the children in the class in the fall (blue) and winter (purple). The second and third sets of bars splits the class apart according to the language they speak at home: DLLs (children who do not speak English at home) in the second set, and children who do speak English at home in the third set. The labels on the bottom of the graph shows us this. To identify the average score, compare the height of the bar to the numbers going up and down the left-hand side of the graph. As you can see, the maximum possible score is 15 points, but none of the groups scores that high by the winter. 
As the first two bars show, across all children, vocabulary scores grew from 5 to 9 points from the fall to the winter.
The second set of bars shows us the biggest growth was for dual language learners, who perhaps had the most to learn. As the height of the bars shows you, their scores grew from 3 points to 8 points, a jump of 5 points. Scores for other children grew by 3 points, from 7 to 10. Notice that this is an example of an occasion where the children who are learning the most—dual language learners—are not the children who are scoring the highest. 
Perhaps this classroom/program is doing a particularly good job meeting the needs of dual language learners. Perhaps other children could be challenged even more. 

[*Note to presenter: Now that you have come to the end of the section on the presentation on reflecting on the data, ask participants to share what they have found are the most important questions to ask when reflecting on their data. What are some new ideas they have learned here? Give participants an opportunity to ask one another about their concerns.]



Distribution of Vocabulary Scores: 
Transportation Unit 

Where and how are gains happening? 

Number of Words Correct 

/5Average 6-10 11-15 16-20 21-25 
Start of 

Unit 
4.5 68% 27% 3% 2% 

End of 13.1 3% 10% 84% 1% 2% 
Unit - 1 

End of 13.1 7% 30% 43% 11% 9% 
Unit - 2 
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Now let’s move to a new classroom and new example and spend some time thinking about this issue of distribution of scores. Remember, the distribution of scores refers to how spread out around the average children’s scores are. Are children’s scores really close to each other, or do some children score very high, some very low, and some in the middle? 

In this example, children were assessed on their knowledge of 25 vocabulary words that related to different types of transportation at the start and end of a unit that focused specifically on transportation. The list included words typical for this age, words that were likely unfamiliar due to a lack of exposure in their daily lives, and a set of more complex words.

In this table, each column tells you the percent of children who could correctly identify a certain number of types of transportation. In the first row, we see how the children performed at the start of the unit. In the second and third rows, we see two possible ways that children could have performed after completing the unit (1 versus 2) to achieve that average; while they have the same average in each case, the distributions look quite different. 

Looking at the first row, we see that at the start of the unit, children, on average, got 4.5 vocabulary words correct. As you can see in the column labeled “less than or equal to 5,” most of the children (68 percent) knew five or fewer words. Another 28 percent knew between four and seven words. In general, children knew words for the types of transportation they saw in their daily lives: car, bus, truck, bicycle, van, and other such words. Children were less likely to know words for types of vehicles that they did not encounter in their daily lives (like cement mixer) or that were more complex (like aircraft carrier). 

At the end of the unit, children knew 13.1 words on average. But which children actually improved their scores, and what did they learn? 





Distribution of Vocabulary Scores: 
Transportation Unit 

Where and how are gains happening? 

Number of Words Correct 

/5Average 6-10 11-15 16-20 21-25 
Start of 4.5 68% 28% 3% 2% 

Unit 

End of 
Unit - 1 

13.1 3% 10% 84% 1% 2% 

End of 13.1 7% 30% 43% 11% 9% 
Unit - 2 
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The first “End of Unit” distribution, highlighted on the screen in purple, suggests that although children increased their vocabularies, the children generally made small gains. Mostly, children who knew five or fewer words or between six and 10 words in the fall knew between 11 and 15 words in the spring. Notice that 84 percent of children are in this category; the percentage of children who knew more than 15 words did not change much.
 
This distribution suggests that while the classroom offered a lot of vocabulary typical for this age, the more complex concepts and vocabulary may not have been as evident in the classroom. To determine if this was the case, the teacher could go back to her curriculum and consider whether he or she only presented the vocabulary typical of this age, or if the more complex words were evident in the classroom but not picked up by the children. The teacher might also find that, while the unit included both typical and complex vocabulary, classroom activities only focused on a limited number of words.
 
Alternatively, the teacher could look at individual children’s results for the vocabulary assessment. For example, she might find that children were quite adept at identifying things like pick-up trucks, buses, tractors, and train cars, but were less familiar with complex words like aircraft carrier or convertible. 




Distribution of Vocabulary Scores: 
Transportation Unit 

Where and how are gains happening? 

Number of Words Correct 

/5Average 6-10 11-15 16-20 21-25 
Start of 4.5 68% 28% 3% 2% 

Unit 

End of 13.1 3% 10% 84% 1% 2% 
Unit - 1 

End of 
Unit - 2 

13.1 7% 30% 43% 11% 9% 

26 

Presenter
Presentation Notes
Now let’s take a look at the second possible “End of Unit” distribution. The data in the last row would suggest that all children made some gains and that gains varied in size. Some children only made small gains—notice that 37 percent of the children are still in the lowest two categories at the end of the unit. Other children moved into the three highest categories, indicating they were picking up some of the most complex words. 

Based on this, a program might want to check the distribution of children with disabilities or dual language learners and consider if these children are receiving needed services. 

If you’d like a little more assistance in understanding the distribution of data, check out the presentation But What Does It All Mean? Key Concepts for Getting the Most out of Your Assessments that I mentioned at the start of our session. 

Before we move to another example, I’d like to take a moment to discuss how we got the percentages shown in this table. 



Calculating Percentages 
Percentage = (Number of children in each category) 

divided by (Total number of children) 

Total number of children: 100 Number of Words Correct 
at Start of Unit 

/-5 6-10 11-15 16-20 

Number of children in each 68 28 3 
category 
Calculating the percent in each =68 / =28 / =3 / =2 / 
category 100 100 100 100 
Percent in each category 68% 28% 3% 2% 

2 
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To calculate the percentages shown in this example, we simply divided the number of children that fell in each category by the total number of children. 

To make the calculations easier to understand, let’s pretend we had a program with 100 children. As a first step, we counted up the number of children who fell into each of the categories identified at the top of our table (less than or equal to 5, 6 to 10, 11 to 15, or 16 to 20). The row titled “Number of children in each category” shows you that out of our 100 children, 68 children identified five or fewer vocabulary words, 28 children identified six to 10 vocabulary words, three children identified 11 to 15 words, and finally, two identified 16 to 20 words.

Next, the row titled “Calculating the percentage in each category” shows you how we found our percentages: we divided the number of children in the category by the total number of children in the program. If we look at the column for having five or fewer words correct, we see that we divided 68 by 100 to get a percentage of 68, which is shown in the last row. This calculation was repeated for each category. 

You can do the same sort of thing with your own data by simply substituting the total number of children in your class, program, or center into the calculation. 



Examine Curriculum Content 

Program A 
z Self 
z Our families 
z Thanksgiving 
z Food 
z Cars 
z Furniture 

Program B 
z Self 
z Our families 
z Animals 
z Careers 
z Tools 
z Farms 
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In the previous example on the distribution of vocabulary scores, we saw the importance of going back to the curriculum to understand what children might be learning. No matter what outcomes you’re concerned with, examining the content of the curriculum—both the ideas being taught and the activities used to support learning—is a key step in moving children’s learning forward. 

Why don’t we focus on another example of curriculum that may lead to the differences in how scores are distributed in two different programs. Here are the units for each of the programs. Program A concentrates on things that are familiar to the children. Program B has units that include the familiar, but extend to the unfamiliar, thereby building the children’s base of knowledge. 



Examine Curriculum Content: 
Vocabulary in Units on Self 

Program A 
z Body parts (knee, foot,

leg, eyes, ears, mouth,
elbow) 

z Emotion words (happy,
sad, mad, worried) 

z Comparisons
(bigger/smaller) 

z Descriptive words (basic 
color words, pretty,
strong) 

Program B 
z Body parts (chin, earlobe, 

hip, spine, pupil) 
z Emotions (proud, excited, 

contented, gleeful, silly, 
confident, upset,
frustrated, disappointed) 

z Comparisons (longer/
shorter; faster/slower;
louder/quieter) 

z Descriptive words (colors 
– primary and secondary; 
exquisite, gorgeous,
strong/weak, energetic) 
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[Note to presenter: Ask participants to give their observations on key differences between the content of these two units.]

Even within units with the same name, the planning around vocabulary to introduce and use in the context of activities may be different in programs A and B. For example, in Program A, the body parts vocabulary addressed words that children are more likely to hear in everyday life. They are often told to put their shoes on their feet or to open their eyes. Program B, on the other hand, introduced some more unfamiliar body parts like spine and pupil. 

Take a moment to imagine how these words could be used in various classroom activities and how that might influence children’s development in multiple domains.

[Note to presenter: Perhaps give participants an opportunity to discuss how these vocabulary units and potential activities might lead to different average outcomes or different distributions of outcomes.]

For example, in program B, children are introduced to a broader set of emotion words. Perhaps this will support their social-emotional development as they learn new and different ways to express themselves. Notice that the children in program B are also presented with a larger set of descriptive words. These words will come in handy as they act as scientists and work on exploring and describing their worlds. However, the pattern of outcomes ultimately depends on the activities the teacher implements and the opportunities children have to try out this new vocabulary. 




Key Questions on the Curriculum 

z Is the curriculum meeting the needs of or
appropriate for: 
– All children? 
– Specific subgroups? 
– Individuals? 

z Are teachers using data to inform the amount
of time and support children need with 
different activities within the curriculum? 

z Is the curriculum being implemented with
fidelity (that is, correctly and completely)? 
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In addition to examining the content of the curriculum, there are a few additional questions that are useful when planning how to respond to what your data show you about how children are doing.

[READ SLIDE]



Develop an Action Plan 
z When children in a program do not show acceptable

levels of progress (relative to other groups or 
specific criteria/milestones): 
– Look at the program planning 
– Share ideas among teachers 
– Consider how resources are being used 
– Consider if additional services are needed 

z Decide when changes are needed: 
– For individual children 
– At the classroom level 
– At the program level 

z Show sensitivity for teachers 
z Celebrate successes 
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By looking at data about the children in your programs, you can learn a lot about where they need help and identify ways to help them. In other words, you can develop an action plan. When children do not show good levels of progress, you can examine program planning, share ideas, consider if resources are being used in the best way possible, or if additional services are needed. You can consider changes for individual children, in classrooms, or within the whole program. It is very important to consider the perspective of teachers, and to celebrate the ways that children are growing and learning, while considering how to make that progress stronger.



Plan to Assess Progress 

z Look at the ongoing data collection: 
– What concepts and skills are you 

documenting? 
– How are they changing over time? 
– Are you checking that the children 

generalize the skills or concepts to new 
situations? 

– Do children use the skills or concepts in 
different contexts? 

– Do they practice skills in multiple ways? 
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Remember that assessment is an ongoing process. You need a chance to learn whether the changes you’re making are effective. Consider what concepts and skills you’re documenting, how these are changing over time, how skills are generalized across domains and contexts, and how children are demonstrating them in multiple ways.

[*Note to presenter: Before moving on, give participants another chance to ask questions of one another and share their expertise.]



Check Out Additional Resources 
z For teachers: 

– The presentations “Ongoing Assessment” 
and “Documentation Tools” provide 
additional information about how to collect 
data and do instructional assessments 
using observation and various
documentation techniques 

– Guided practice exercises give teachers an
opportunity to reflect on, interpret, and
practice using various documentation
techniques 
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Here are some additional resources that have been developed to assist you further. 
[READ SLIDE]



Check Out Additional Resources 

z For you: 

– But What Does It All Mean? Key Concepts
for Getting the Most out of Your
Assessments 

– Additional resources for learning about
assessment, including other training
materials, are described in the annotated 
bibliography on the website 
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Objectives, Revisited 

9 Preparations: 
9 Planning for assessment 
9 Organizing for assessment 
9 Assuring assessment quality 

9 Examine how to use information from 
assessments to support children’s growth 
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Finally, I’d like to take a moment to review our objectives. We’ve covered a lot of ground today, all of it focused on supporting you as you enact your leadership role in assessment. We started with “preparations” for assessment and laid the foundation for a strong assessment system by talking about strategies for planning, organizing, and assuring data quality. Next, we examined how to use information from assessments to support children’s growth by talking about key things to keep in mind when interpreting your data. 

Taken together, all of this information is intended to support you in making the best decisions for the children in your program. As we stated at the beginning, as a Head Start manager, your job is challenging, complex, and rewarding. You’re faced with making decisions each day that shape the development of the children in your program. In this challenging position, you need all of the resources you can gather, including the best information. We hope we’ve given you some of that today. 
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