MENTOR-COACH MANUAL Unit 2: Observation of Staff and Analysis

MODULE 3

MAKING SENSE OF OBSERVATION DATA:
POST-OBSERVATION ANALYSIS

...It is tempting to provide immediate feedback at the
conclusion of the observation; however, taking the time to
analyze observational data and to think about the conference
that is to follow increases the success and the power of
the...cycle.

—J. Caruso and T. Fawcett (1999)

CONTEXT

The third step of the Professional Conferencing Process is post-observation
analysis. In this step, both the Mentor-Coach and the protégé have a chance to
reflect on what happened during the observation and to prepare for the upcoming
reflective conference. The insights that they gain from this analysis sets the stage
for rich conversations about the protégé’s practice. It informs decisions that the
Mentor-Coach and the protégé make about follow-up steps.

In this module, you will learn new techniques to enhance your analysis skills. You
also have an opportunity to practice these skills through case studies.
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LEARNING OUTCOMES

By completing this module, you will:

e Understand the importance of reflecting on observation data for both you
and the protégé

e Learn new techniques to review and reflect on observation data

e Learn and practice how to use information gathered from a formal
observation tool.
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INTRODUCTION TO THE MODULE

In today’s session, you will be exploring ways to analyze, or “make sense”, of
what you see and hear during a classroom observation.

e The thought of analyzing something may make you and your protégés
nervous. The word analysis reminds many people of anxiety-producing
experiences, such as tests.

e In Steps to Success, analysis simply means thinking about what you
heard, saw, and experienced, and breaking that information into
understandable parts. Then a you and your protégé can begin a
discussion.

e As a Mentor-Coach you need to analyze observation data whether you
use a formal tool or conduct an open type of observation.
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MAKING SENSE OF INFORMATION FROM OBSERVATIONS

Allowing Time for Reflection

Responding to a protégé’s eagerness to receive immediate feedback after an
observation can present a dilemma to Mentor-Coaches. Some Mentor-Coaches
meet with protégés right after the observation. Others share the completed
observation tool or their notes with their protégés right away. Although these
approaches may seem more responsive to staff members, Mentor-Coaches need
time to reflect on what they saw and heard and about ways to support protégeés
in changing their teaching practice. Protégés need time to think about what
occurred during the observation and what they need from Mentor-Coaches.

Providing instant feedback can overwhelm protégés who are insecure in their
practice. It may also prompt protégés to make a quick fix that they don’t
understand. For example, it may not help protégés to simply tell them to put more
books in their classroom. It is more important to explore with them why having
more books is important and how they can use them effectively with children.

Rather than struggling to provide instant feedback, it is better to set aside time
between the observation and the reflective conference. To help ease their
concerns, tell protégés how much you enjoyed the observation and hearing their
thoughts about it. Tell them you need time to reflect and that you want the
protégés to have time to think about their questions and insights. Although it is
important to allow time for reflection, Mentor-Coaches also need to be sure to
schedule the conference while it is still fresh.

What Mentor-Coaches . . .
Can Do: Discussion Questions

 Reflect on what they 1. How do you encourage protégés to reflect on their

saw and heard. observation experience?
e Think about ways to

support protégés.

What Protégés Can Do:
e Think about what

happened during the 2. What strategies have you used to ease protégés’

observation. anxiety between the observation and the reflective
e Think about what they conference?

need from Mentor-

Coaches.
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Using Critical Incidents

In analyzing information about an observation, a Mentor-Coach can use the
objective notes that include what she or he saw and heard, along with questions
and comments that came to mind. Videotapes of the observation can also be
very helpful. (Unit 4 provides information on videotaping a classroom
observation.)

When reviewing observation notes, a Mentor-Coach needs to ask herself what
she learned about the protégé’s teaching and the children’s learning related to
the goal of the observation. By focusing on the interactions between the protégé
and children, and not on children alone, a Mentor-Coach can learn about the
protégé’s strengths and areas needing improvement.

Important moments in the protégé’s teaching, called critical incidents, often
give a Mentor-Coach insights about the protégé’s work and clues about that
protégé’s knowledge and understanding.

A critical incident can be an example of a major improvement in a protégé’s
practice. Or, it can represent a challenge for the protégé. Frequently, critical
incidents take the form of missed opportunities.

Mentor-Coaches can identify Record some of your thoughts about
critical incidents by asking: critical incidents:

e |Is this incident consistent with other

events | observed? If not, are there
factors that may have contributed to
this particular incident?

e What did | see that makes me think

that the protégé understands an
aspect of language and literacy?

¢ What did | see that makes me think
that the protégé is struggling with an

aspect of language and literacy?

¢ Did one incident stand out? If yes,

what did it tell me?

+ What did | not see that | want to
bring to the protégé’s attention?
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Discussion Questions

1. What examples of critical incidents have you observed in your own work?

2. How did these important moments shape your feedback to your protégé?
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Looking at Patterns of Behavior

Patterns in a protégé’s behavior provide clues about her or his understanding of
effective practice. Notes about repeated or similar actions during the observation
can help a Mentor-Coach gather clues about what the protégé thinks is important
or a challenge. For example, a protégé who always labels preschool children’s
drawings with their names in upper case letters demonstrates understanding of
the importance of labeling. He or she might not, however, understand that
children need to see their names as they typically appear in print—with an initial
upper case letter followed by lower case letters.

Once they have identified critical incidents, missed opportunities and patterns of
behavior, Mentor-Coaches can list topics that they want to explore during the
reflective conference with the protégeé.

Discussion Questions

Patterns of behavior: 1. What examples of behavior patterns have

ou observed?
¢ Can provide clues about y

protégés’ knowledge and
understanding

e Can be identified by
reviewing observation
notes for repeated or
similar actions

¢ Can be identified by
organizing observation 2. How did these practices shape your
notes into broad feedback to your protégé?
categories (e.g.,
conversations with
children).
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EXERCISE 1: CASE STUDY ANALYSIS AND DISCUSSION

DIRECTIONS: This exercise provides an opportunity to apply what you have
learned about analysis of observation data. Select either the case study about
Keesha, a teacher in a toddler classroom, or about Marie, a preschool teacher.

Case Study 1: KEESHA
Get acquainted with Keesha and the goals for improving language and literacy in
her classroom by reading the following:

Keesha started volunteering in her daughter’s Head Start preschool classroom
six years ago. She found out that she loved to work with children. The next year,
she was hired as an assistant teacher. During the next four years, she earned
an Associate’s Degree in early childhood education.

Last year, the program added Early Head Start (EHS) services in the center
where Keesha works. There were few trained infant-toddler teachers in the
community. So, the program sponsored a course on infant-toddler development
for EHS staff. Keesha enrolled in these classes and became a teacher in one of
the new toddler classrooms. When she volunteered to take on the classroom,
she said to the EHS manager, “I am not sure that | will be comfortable working
with infants. But, I'm sure that a lot of what | know about preschoolers applies to
toddlers as well.”

After six months in the toddler room, Keesha doubts her decision. She has
asked her Mentor-Coach to help her support the toddlers’ language and literacy
development. “I don't feel like I’'m teaching the children anything,” Keesha
lamented. “Once we get through all the routines of the day, there is very little
time left for literacy!”

The Mentor-Coach engages Keesha in a conversation about what she does to
support her goals for the toddlers’ language and literacy development. Keesha
says that she doesn’t know which of her current activities are actually preparing
the children to read. Sensing Keesha's frustration, the Mentor-Coach offers to
conduct a formal observation in her classroom, “I've found that an observation
provides both me and the teacher with insights about new directions to take.”
She and Keesha agree that conducting an observation using the sections of the
ITERS related to the environment and activities would be a good next step.

Now, turn to STEP-Doc 2.3a. Review the notes that Keesha’'s Mentor-Coach
prepared as she observed Keesha'’s classroom using selected items on the
Infant-Toddler Environmental Rating Scale (ITERS). Think about what the notes
tell you about Keesha’s practice and analyze the data using the Observation
Data Analysis Guide.
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Case Study 2: ANN MARIE

Get acquainted with Ann Marie and her goals for improving language and literacy
in her classroom by reading the following.

Ann Marie is a veteran teacher who is near retirement. In her career, her program
has changed its philosophy about the preschool experience. When she began
teaching in Head Start, socialization and play were the core of XYZ’s Head Start
curriculum. Ann Marie has a CDA and a number of college credits that she could
use towards an Associate’s Degree. She says that she is not interested in
completing the degree because she hopes to retire in the next two years. Through
her years of experience, Ann Marie has developed classroom management
practices that allow the day to flow smoothly. Focusing on language and literacy
practices is new for her.

In a recent conversation, her Mentor-Coach asked about specific strategies that
Ann Marie uses to promote early writing and alphabet knowledge. She replied
that she has always provided markers and crayons in the art area and gives
children pencils when the class is working on special projects. She also
mentioned a “letter of the week” approach that she uses with the children. Ann
Marie and her Mentor-Coach agreed that an observation of her classroom using
sections of the ELLCO related to the contents of the classroom, opportunities for
children’s choice and initiative, classroom climate, and approaches to children’s
writing would be the next step in their work together.

Now, turn to STEP-Doc 2.3b. Review the notes that Ann Marie’s Mentor-Coach
prepared as she observed her classroom using four sections of the ELLCO.
Think about what the notes tell you about Ann Marie’s practice. Begin to analyze
the data using the Observation Data Analysis Guide provided.
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Discussion Questions

1. Was the data analysis exercise you chose difficult? If so, what aspect did you
find most challenging?

2. Did your conclusions differ from those of others in your group? How?

3. Analyzing case study information can be considerably different from analyzing
information from classroom observations. What factors will you think about as
you are making sense of information from your own observations?
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EXERCISE 2: PROFESSIONAL DEVELOPMENT PLAN
Think back on the information in this module:

e Understanding about the importance of the observation for both the
Mentor-Coach and the protégé.

e Learning about new techniques to review and reflect on observation data.
e Learning and practicing how to use information collected from a formal
observation tool.
Take a few moments to reflect on these questions:

1. What did you learn about your knowledge and skills in analyzing observation
data?

2. What are some skills you would like to practice? What additional knowledge
do you want to acquire?

3. How will this information influence your work as a Mentor-Coach?

Based on your reflections, revisit your Professional Development Plan and make
any necessary updates.
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WRAP-UP

e Continue on to the next module in the unit (Unit 2, Module 4). Complete
the exercises alone or with a colleague.

o Before the next facilitated session, be sure to complete Module 1 in Unit 3.

¢ Note the time and location of the next Steps to Success session (Unit 3,
Module 2).
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STEP-Doc 2.3a: Notes from Keesha’s Classroom

Review the modified ITERS Score Sheet and the ITERS explanation pages that
follow.
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MODIFIED SCORE SHEET

Infant/Toddler Environment Rating Scale — Revised Edition
Thelma Harms, Debby Cryer, and Richard M. Clifford (2002)*

Observer: ELMC

Center/School: X¥YZ Head Start Center Code:

Observer Code:

Date of Observation: 0 2 /1 4 / X X

Number of children identified with disabilities:

Room: Toddler Room #2  RoomCode: ~~ Check type(s) of disability: M physical/sensory M cognitive/language
] social/emotional U] other:
Teacher(s) Keesha 2 Teacher Code:
Number of staff present: Ages of children enrolled: 24 months
Number of children enrolled in class: 1 O 36 months
Highest number center allows in class at one time: 1 O Time observation began:  9:30 M AM O PM
Highest number of children present during observation: 1 O Time observationended: 1 1:30 WMAM OPM
5. Display for children 1 (2) 3 4 5 7 NOTES:
The classroom contained some colorful pictures at children’s eye-level.
Y N v N v N Y N NA i’;leotographs of children and their families were too high for toddlers to
g % 3.1 El, El 5.1 g g 7.1 S g An alphabet chart containing upper- and lower-case letters was displayed
3.2 5.2 7.2 next to the bookshelf in the cozy area.
530 73 0O Heavy emphasis on letters and numbers in the materials displayed.
54 MO 74 OM0O

All items in the room are labeled. Keesha was observed talking to a child
who was looking at a picture of a truck that hung near the block area.
Instead of engaging child in discussion about the truck, Keesha pointed
out that the word “truck” was printed underneath the picture and she
spelled out each letter.

Excerpted from Infant/Toddler Environment Ratinfgfy Scales—Revised Edition by Thelma Harms, Debby Cryer, and Richard M. Clifford. Copyright 2003 by
ord. Used by permission of the publisher, Teachers Col

Thelma Harms, Debby Cryer, and Richard M. Cli

ege Press, and the authors.
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15. Fine Motor 1 2 3 G ) 5 6 7 NOTES:
¢ Fine-motor materials are stored in separate bins on a low shelf next to a rug.
Y N Y N Y N Y N Children have access to these materials throughout the day.
}é S % g; % g 5'; % %[ 7'; % g e  Materials included: large stringing beads, large interlocking blocks, alphabet
: 3 '3 70 3. 7. blocks, large pegs and pegboard, and plastic alphabet letters.
' e  When asked about other fine-motor materials, Keesha replied that she rotates
the materials about every two weeks to keep the children’s interest.
e Crayons and large pencils were stored on a high shelf out of the children’s
reach.
el 4
31. Group Play Activities | I 2 3 4 5 6 7 NA | NOTES:
Y N Y N Y N Y N NA e A daily schedule is posted in the classroom. The schedule includes a full-
v [ 31 O™ 510™ 71 O™ group circle time right before lunch and a small group activity mid-morning.
. MO 32 0O 520 72 OM e Keesha selected four children to participate in the small-group activity. One
1.3 oo 33 MO 530 child refused to join the group, saying “Don’t want to” and returning to the

cozy area. Keesha assured him that he could go right back to his play after he
participated in the activity with the other children.

e Keesha gave the four children paper, crayons, and large pencils and asked
them to” write or draw something.” When a child indicated that he/she had
finished, Keesha asked questions about what they had drawn and wrote the
child’s responses on their papers. She then printed the child’s name on the
paper, noting each letter.

e The full-group circle time began with the children singing the alphabet song.
Keesha then began to read the book 4 Snowy Day to the entire group. After
the first three pages of the book, some of the children got up and left the
group. The teacher assistant made repeated attempts to get the children to
rejoin the group, but many refused. Keesha was unable to finish reading the
entire book and told the children that they would look at it again tomorrow.

Excerpted from Infant/Toddler Environment Rating Scales—Revised Edition by Thelma Harms, Debby Cryer, and Richard M. Clifford. Copyright 2003 by
Thelma Harms, Debby Cryer, and Richard M. Clifford. Used by permission of the publisher, Teachers College Press, and the authors.
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Cryer, and Richard M. Clifford. Copyright 2003 by Thelma Harms, Debby Cryer, and Richard M. Clifford.

Excerpted from Infant/Toddler Environment Rating Scales—Revised Edition by Thelma Harms, Debby
Used by permission of the publisher, Teachers College Press, and the authors.
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MENTOR-COACH MANUAL Unit 2: Observation of Staff and Analysis

Observation Data Analysis Guide

TEACHER'S NAME

TEACHER'S
CLASSROOM
LITERACY GOALS

AGREED-ON
FOCUS AREA FOR
OBSERVATION

DESCRIBE THE
CRITICAL EVENTS
THE OBSERVER
NOTED

DESCRIBE ANY
EVIDENT
PATTERNS

LIST POINTS

TO DISCUSS IN
POST-OBSERVATION
CONFERENCE
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STEP-Doc 2.3b:
Notes from Ann Marie’s Classroom

NOTES FROM ELLCO OBSERVATION

Contents of the Classroom

Ann Marie developed most of the classroom materials on display. Most coordinate
with the “letter of the week.”

There were few examples of children’s work. Some completed workbook pages
from a packaged literacy curriculum were hung near the book area; art projects
from the previous week (children’s drawings of their families) were hung near the
art area.

Opportunities for Child Choice and Initiative

Following circle time, children could choose to go to the dramatic play area, the
block area, the art area, or to play with puzzles. Areas seemed to have materials
that had been there for a while. Children did not rush to the centers. In a
subsequent interview with Ann Marie, she said that she refreshes the materials in
the areas when children seem to be getting bored.

During the free-choice period, Ann Marie spent most of her time in the art area
helping children with an activity in which they pasted leaves on a piece of colored
paper. They also wrote the letter “L” for leaves on the page. When one group of
children finished a project, Ann Marie or her assistant selected children from the
other classroom areas to join the art area. Some children wandered between areas
seemingly without a purpose.

Classroom Climate

Conversation with children during book reading at circle time did not flow freely.
From time to time, Ann Marie stopped reading and asked children to identify letters
of key words.

When singing an alphabet song with Ann Marie during circle time, children didn’t
smile but seemed to be concentrating on getting the words right.

Ann Marie’s tone of voice when talking to children was generally positive. However,
most of her interactions with children involved giving directions. She missed
several opportunities to engage children in conversation. For example, she went to
talk to three boys who were building a structure in the block area. But instead of
asking about the tower, she reminded them that they had five minutes to finish up
and put the blocks away before circle time.
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Approaches to Writing

The alphabet is hung in the corner of the classroom used for circle time.
Letter of the week is prominently displayed.

Some children had written their names on the workbook pages hung near the book
area.

A desk was labeled as a writing area, but no writing materials were apparent, nor
were there any in the classroom centers.

Art area had a few crayons and markers with a limited supply of paper accessible
to children.

Ann Marie and an assistant wrote children’s names on art work but did not invite
children to try to write their own names. They did help children write the letter “L”
on the leaf project they created.



IS

f Staff and Analys

ion O

Observati

Unit 2

MENTOR-COACH MANUAL

Contents of the Classroom

ELLCO Section 2

wooBulysIigndseyooITMmMM  G/LE-880-008-1 0D Buiysiigng s8%00ig ‘H [ned Jo uoissiuiad 1noyim sonpoidai jou og
VI ‘uomay “ou| “ejue)) juswdojers( uoleonp3 Aq 300t © WBLAdoD

a 191098

‘apurwopad

Avw sAvpdstp paioual

~12Y0D3], "SUOIIVSIISAAUL WIO0ISSD[
waLINd pup SAD[ASIp UIMIaq

drysuoriv[a1 ou 10 ([ ST 1YL, o

‘pouadivysun sjrouad

PaI0[0D 10 INO PALIP SIO[0IIDIDM
“yur Jo N0 2q ADUI SIIVW ‘DIID
110 up ur ‘opdwvxa 104 UIIP[IYO

03 A11qrssa00v puv [paddy a3
Sy WYI uUpW pIzoydvy v ut

PpaSuDIID 10 pa107s 2 ADW S[DLIAIDIA o

jua12yaQ
1

JUBWUOIAUT WO0JSSE|] [2IBU3Y

‘(sponpoxd ,an[3

-puv-nd,, PWVS Y} 2IVIO UIP[IYO
[[D “82) SUONIVSIIS2AUT WOOISSV[

Jo suonviardizyur wnsus 2210/

-urex Avw puv L1puisiao yovy Avur
JUAIU0D 2Y) ‘IPUUDW PIZIUVSIO UD UL
PaAV[SIp ST YI0M S,UPIP[IYO YSNoyIy

‘JUDPIAD JOU 2ID SIA[ISWIAY] S[DLIIIDW
211 Suowv $yUI[ 31 INq ‘PaIV[aI
-00UdIOS [[D 21D S[DIIAIDW Y], ‘$19
~Z09m3 pup ‘wnuvnbv uv ‘uora[oo
3001 v ‘sa[dwps 10709 Jurvd ‘SISSVLS
SuidfruSpw [pows urwIuod S

D3IV 20UB10S U ‘D]dUIVXd 104 payWI]
2q Avwr ua1ppIyo 03 A11[1q1$52000 10
[waddp nq ‘sdnois pajv[a Ajponidao

-U00 Ur paziuv$I0 210 S[PIINDUW FUIOS o

‘(saway) SuT0SUO YIIM paIvUIPIOOd
‘[249] 242 30 “8'2) LUnwwIod Sur
-uID3] Ay} 03 SUOKINQIIIUOI UMO 1oy}
Jo asuas s,ua1p[iyo 2910fura1 Y3
SAvM Ut poAp[dSTp ST JI0M S,UIP[IYD
I0M [DUISLIO ‘PaIvIaUIs-pIIyo

Jo aoupuruopaid v ST 912y, "SUOLL
-p811S7AUT WOOISSV[D 121InD 11oddns

A11009 pup 07 p23v[a1 210 SAVISICT

‘ua1p[ryo 07 sasodind

wmonivd 15388ns UONVZIUYIIO 11y}
pup S[pLIIDW 9y ], ‘SUOLIDAIZSGO
Surp10921 puv Summpip 1of 12dvd puv
spouad pup ‘AfruSpw 031  sajdwws,,
‘sassv[8 SurdfruSpw [owrs urwiuoo
yBIur vaIv 2UIS v ‘Y[dWUX2 104
UDIP[IYD 01 2q1$$209v pup Suraddp
910 puv sdnoi8 powja1 \A:aﬂnmu:ou

Kiejdwaxg
G

ur paziuvsio A[Iva[o 210 SPII2IDW e

UOTJBAISSC( WOOISSEID

Excerpted by permission from Early Language & Literacy Classroom Observation (ELLCO)

Toolkit, Research Edition by M.W. Smith, with David K. Dickinson, A. Sangeorge, and L.
Anastasopoulos. Copyright 2002 by Education Development Center, Inc., Newton, MA. Do not

reproduce without permission of Paul H. Brookes Publishing Co. (1-800-638-3775

www.brookespublishing.com).



IS

f Staff and Analysi

ion o

Observati

Unit 2

MENTOR-COACH MANUAL

for Child Choice and Initiative

Ities

Opportun

ELLCO Section 4

wooBuysigndseyooITMWA  GZ4E-889-008-1 0D Bulysiang sjooig “H e Jo uoissiwsed Jnouum sonpoidal jou oq
‘W ‘uowmaN “ou] ‘tejuas) uswidojeraq uoneonp3 Aq 00z © 1BlAdoD

*SOTMANIOD SUILIDA] Ul JUpWaSv32 “SOTHAOD SuruIva]

uapuadapur s,usIp[nyo oddns ur uewaddua (SJapnIs I9tI0 Im

“SATIATIOD A[241190 J0U AVUI SI0YOVR], oS U2 10 auOpy “2°7) uapuLdapU 2ATIINLIS

puv S[pLIIT {0 2SN 23 UL WAYL -puadaput Tof a[quIIvAD 310 K3Y1 103 1100 $,URIP[IYO 23DIFIVY A[2ATIOV

jonzisur 10/puv apiaod 03 $14ov2] 2IDMD UBIPJIY) YDUL PUD SITIAIIID pup saouatIadxo pup S[PLIAIWUL 3ULsa
10f 3I0M 03 pa102dx2 2q AVUI UIP[IYD) o 10/pup s[pLawUL 9p1A0Id SI2YOVAL, » -1our op1aoid pup HziupSIo SIYODAL, ¢

*9ATIVIIUT PIIYO 10 ‘9100
“UWOTIVZIYNPIAIPUY 10f MOJ[V 10U Op
Aot Wy pardiaos,, oS aq Avur sauT
-n01 10 “JOT{fIp 001 10 ASD2 A[2301d
-oxddvur aq Avuz sanA1OD ‘20uasaId
$,1010D2} 3Y} MOYIIM ST 03 UIIP]IYO
10f 2]qUIVAD 2q 10U KD S|V
.MNRESS 10, "SATHAIIOD EuuuSWT‘\Nmm "SITIATIOD PP SONIAIIOD
up JuauraSvsua s,usIp[Iyo oddns j0u -{[os awos up 3uaWaSo8UD §,U2IP paroantp-ffos ur WouISySUL S,UdIp
op S[pLIaIpUL puv sounnoi wooIsSv[D) Ty 210ddns saurinol urooIssv) e o woddns $9UIINOT WIO0ISSV[D) »

“SOIATIOD
ﬁ»nzﬂuzdmﬂz Ut guil} JAISSIIX3 \m&
“A[aszaAu00 ‘10 $20130v1d SurdnoIs puy

‘suonvdniseaur Sutosuo ‘daap ans
-md 03 UAIP[IYD puv SI9YIV2} MOJ[D

Sunpayos 118 £q pozi1ayvILYd ‘suon Anpiqrxaff Sudnois puv a[npayds
2q Apur wi00ISSD[0 B, "SATHALIID -p8rsaaut Surosuo 10 daap 10f mof[v ‘(sauapnis 1910 Yim 10 auoJo
Ppat0azIp-f[as ux 28v8ua 03 UAIP[IYO jou Apur 1nq uonIo[dxa juepuadapul “4'1) uonpIo[dxa yuapuadapur puv

pup SAUIATIOD PajoAIIP-{[as Tof 2wl SATUATION PRIOIIP-{[2S 10f 2L} UBLD
2ui0s sapn[our AnpPayds AJIp ayJ e 1f{ns sapnour a[npayos A[p A e

10{ sommumioddo a3pudorddp apnjour
10U Aptu 2[npaYos WI0OISSDID BYT »

edleg
I

JUBLILONIAUT WO0JSSB|] [eJBusy)

UOTRAIOS(Q WOOISSE[D

Excerpted by permission from Early Language & Literacy Classroom Observation (ELLCO)

Toolkit, Research

. Sangeorge, and L.

. Dickinson, A

th David K

, WI

Edition by M.W. Smith

Anastasopoulos. Copyright 2002 by Education Development Center, Inc., Newton, MA. Do not

reproduce without perm

Co. (1-800-638-3775

ing

f Paul H. Brookes Publish

ISsion O

www.brookespublishing.com).

M-23



IS

f Staff and Analys

ion o

Observati

Unit 2

MENTOR-COACH MANUAL

imate

Classroom CI

ELLCO Section 6

wooBuysigndsayooigmmm  GLLE-8€9-008-1 oD Buiysgng sevooug H ned jo uoissiuwied noypm sonpodal jou og
W ‘uoiman “ou| Ysiue) swdopaeq uoifeanpd Ag 5007 @ BuAdon

*$dN0IF [pIMIny pup RN I3puss
Supkaffip wolf usIp[rya fo JatHIpeI
[PrIU2I3{21d MOYS ADUL STAIDIL

‘UONDSIZAUGD 10f ST
-10ddo Maf 910 2191} pub IYIva1 Y1
01 URIST] 0 papradxs 2Ip UIP[IY])

UAIPJID 01 J[QUIITADUI
pup no pauni, 10 Juvistp, dwaddo
Avur rayava) o) ‘AppAnouIai [y
‘gapund 10 YsIoy aq AV auuvid
51303l 3y 10 FALDIAU aq AnuL

STOIIPSIAALIOD WODISSHID {0 2U01 9] »

1

JUBLLILONAUT WOOISSBYY [elausy)

‘sdnors
[pInno pup [pIonI Tepuaf Sursf
-Jip wol usIp[ryo Jo WM [V

-12i{Ip yim ssoulivf Apjdsip SIpYopaL «

‘panpA 2Ip suor

-uydo fo aoueireatros pup QUG
I2Y10 [YOU2 YILM SUOTIUSIPATIOD

S, UIp[IyD 98nnoous Afjouoruaiay

jou op mg uIpgd o1 Em.ﬂm..:.. M.MQGDQQH .

‘saanzadsisd sersarp pup efdnnu fo
Sugaroa sfpmoous Afpords) jou op 1nq
UAIPIFYD YiTM STOTIPSIIAUGS Ul 350302

sioqopal, aaprsod Afpisusl §1 suon
-DSIZATOD PIIo~IaToua] {0 au0] Y e

=t

v

S
IR

'sdnoll [pInIno puv oI 1ap
-ua¥ FuTIafitp wolf usIp[ryo fo juain
-1an ul sspuipf AD[dsTp SIAYOVAL »

.@QENG\_ 210 .»‘Ummu‘m ﬁﬁu

suorrdo SULIaffIp qorgm Ul 23pwio

v 13150f A[SI0I2qI9p PUD TIUI0 IV

03 UAISI] OF URLPILD 280IN02U2 UAIP
-[T172 07 AJ2ATIUSIID UFISI] SI2YOVAL, »

S

e

seouatadxs pun saapioadsiad
juarafjrp ot oy yesds 03 USIPID
BErmoous SUONNGLIUN0D 5 ualp
-[1y0 10f 2dsar smoys pup aanisod st
SUOTIPSIBAUGO UIOOISSUL? 0 7003 1] »

S

ST
e

e

S
ey

g

UOIJRAISSC() WOOISSE[D)

Anastasopoulos. Copyright

Sangeorge & L

Smith, with A

w

Excerpted by permission from Early Language & Literacy Classroom Observation (ELLCO)
t, Research Edition by M .
2002 by Education Development Center, Inc., Newton, MA. Do not reproduce without permission

Toolki

www.brookespublishing.com).

of Paul H. Brookes Publishing Co. (1-800-638-3775



eIBUYSlgnAsaxo0Iq MMM G//6-8E9-008-L 00 Bulysiiang saxoosg *H |ned jo uoissiuad Jnoyjim sonpoudai jou oq
VI "uommap “ou) Uejus)) Jswudojens( uoeonp3 Aq 00z © WBuAdoo

IS

f Staff and Analysi

ion o

Observati

Unit 2

MENTOR-COACH MANUAL

iting

ELLCO Section 10

Approaches to Children’s Wr

sudwanp Supm woif uaIppy
auI0s A8VIN0ISIp AU puv SLI0/f2
sunrn s,uaIppIya v 3oddns 01

B[qPIIDAD ALIP[ASAI J0UT 21D SIDYOVRY, o

(3UIL) UID1L2D D 30 12172 U090
v 201001d [0 1snw udIppIo “Sa) a1v
-udoxddvur 10 2ATI9ffaur aq Avui 31

‘papraoid si Sunpim ur HoRONIISUL J] «

WAPIAZ 20U 210 SULIIM §,U2IP[TYD
oddns 03 $]00] 10 S[PIIADW K9S o

'S[ILYS SunLm 1uasiawa 1oyl

28N 01 10 SULITIM 22 0 UDIP[IYD 10f

UI00ISSD[2 3Y1 UnyIIm paplaold a1p
S[DIIAIVUL 10 SATIUN}Ioddo ou 10 M3 e

weplyeq
oy

‘uaip
[0 YaIm Supum puziaid pup [pa1
ur SuzdpSua 10 ‘sap101s dnois Sunjum
‘UOPDIOTP JUTYVI 2PNJoUL Apur yorym
‘S1I0/fa Supmim s,u21ppryo 1ioddns

01 J[qU[IVAD A[[DUOISPI0 21V SIFYOVA,

(SPUIDU UMO JT3Y3) FILIM UDIP
-0 Burdjay “§a) papraord st Suram

ur uononnsur ‘evudorddy wagp o

'SATIATION SUIjiIm 1of asn 01 uaIp

-[IY2 10{ 9[qU[IDAD 210 S[DLIZIDUI JLIOS o

S[[TYS SUnLIM JuaSIaw 11213 asn
01 pu SUnLIm 2as 01 URIP[IYo 10/
Wo0ISSVI 21 unyitm papraoxd o

S[PLIDW puw $a1UnII0ddo aulog e

UITP[IYD (1M SUTImM
puayard pup [par ur SurSpsus 10 ‘saur
-015 dnoi3 Supiim ‘uonporp Suryv
apnyour ApUI YoIgMm ‘soffe Suriiim
SUIpIyo v 38vmoous puv 1roddns

01 8[qUIIDAD ATID[NSaT 210 SIFYIDIL, o

(SpI0s 211 pup poal
$10192] 8ZIUS0D8I ‘$13319] WIOJ UAIP
-[ryo Sudpay “8°3) papraold si Surim

up uononnsur ‘owndorddn uaty)

4

(1advd paury

‘SpIvd p1om ‘Jaquydjp ‘syuauapdrur

Sunum fo sadA1 “5+a) Surim s, uzip

-[10 110ddns 03 2]qIss2000 210 $]00)
puy sppueipw nfdpay (0 A191I0A 1 e

“SALTALIOD

1D wWo1f papnuaiaffip st Sunirip)

SIIIYS SUITIM U28I2Te ot asn 01

pup Suniim 99s 03 uAIPIIYY 10f WOOI

-8SO[0 311 WIyIm papraoxd a1v san
-rutnioddo puv suoppApow AN «

_ emaemxm

from Early Language & Literacy Classroom Observation (ELLCO)

ission

Excerpted by perm

Sangeorge, and L.

Inc
Co. (1-800-638-3775

A

th David K. Dickinson

, WI

Toolkit, Research Edition by M.W. Smith

Do not

, ., Newton, MA.

Anastasopoulos. Copyright 2002 by Education Development Center

reproduce without perm

ing

f Paul H. Brookes Publish

ISSion O

www.brookespublishing.com).



MENTOR-COACH MANUAL Unit 2: Observation of Staff and Analysis

Observation Data Analysis Guide

TEACHER'S NAME

TEACHER'S
CLASSROOM
LITERACY GOALS

AGREED-ON
FOCUS AREA FOR
OBSERVATION

DESCRIBE THE
CRITICAL EVENTS
THE OBSERVER
NOTED

DESCRIBE ANY
EVIDENT
PATTERNS

LIST POINTS

TO DISCUSS IN
POST-OBSERVATION
CONFERENCE






